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CHINESE AMERICAN IMAGES IN SELECTED CHILDREN'S FICTION 
FOR KINDERGARTEN THROUGH SIXTH GRADE 
Abstract of Dissertation 
The purpose of this study is to investigate Chinese 
Arner~can images in selected ch~ldren's fiction to determine 
whether or not data support the position of the Council on 
Interracial Books for Ch~ldren, that the works of fiction 
studied tend to stereotype Chinese Americans. 
After reading the selected fifteen works of fiction, 
a criterion checklist was devised by the investigator to 
examine the behavior and lifestyle of Chinese Americans 
depicted in a variety of circumstances. validity of the 
criterion checklist was established by a panel of experts in 
the area of Chinese American studies. Inter-rater reliabi-
lity was determined by two readers who utilized the criterion 
checklist to analyze the content of one lower elementary 
grade and one upper elementary grade work of fiction. 
Finally, the criterion checklist was used to analyze the 
fitteen works of fiction and draw conclusions related to tne 
purpose of this study. 
The findings in this study do support the conclusions 
of the Council on Interracial Books for Children that this 
group of fiction portrays Chinese Americans in a one-
dimensional, stereotypic manner. In the checklist items 
related to environment, food, utensils, physical attributes, 
cultural celebrations, occupations, and recreation, Chinese 
Americans were portrayed as adhering to Chinese-specific 
characteristics. However, in cross-cultural and behavioral 
items, Chinese Americans were portrayed as desiring Western-
specific characteristics. This tendency was especially 
prevalent in upper elementary grade fiction. A more 
integrative or multi-dimensional view of Chinese Americans 
appreciating, and able to function well in, both cultural 
contexts is disconcertingly absent. 
Based on the findings of this study, the following 
recommendations are made: 
1. That teachers, librarians, and other school 
personnel who use this collection of books, 
supplement them with materials conta1ning 
contemporary and realistic information about 
Chinese Americans. 
2. That future writers of children's fiction deal1ng 
with Chinese Americans portray them in a multi-
dimensional manner. 
3. That curriculum writers of textbooks use a 
similar criterion checklist to offset the one-
dimensionality of Chinese American images in 
existing children's literature. 
4. That future writers of children's fiction on 
Chinese Americans utilize a criterion checklist 
such as the one in this study to assist them in 
developing multi-dimensional characters. 
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CHAPTER 1 
INTRODUCTION 
In the last several decades this country has experl-
enced a virtual explosion of nonliterary media: television, 
movies, computers, video recorders, cordless telephones, and 
stereophonic cassette players. In addition, a host of other 
audio-visual forms of communication permeates our national 
life from the bowling alley to the bedroom, from the 
dentist's chair to the disco floor. 
Notwithstanding this avalanche of flamboyant formats, 
any one of which might be expected to be more seductive to a 
child's sensibility than the printed page, books still remaln 
a potent developmental force for young people in our society. 
Chambers states that, "in the flush of TV spectaculars, wider 
and wider screeneramas and all the rest of the frightful, 
fruitful mechanical advancements, the book is still the 
essential civilizing influence."1 
Karl also believes that the imagistic impact of books 
makes itself felt with special vividness on the impres-
sionable sensibilities of the young. "For children, whose 
limited experience with life is a major problem ... a good 
children's book provides an experience of events and also an 
experience of ideas that lie deeper than events." 2 
1Dewey w. Chambers, Children's Literature in the 
Curriculum (Chicago: Rand McNally & Company, 1971), p. 138. 
2Jean Karl, From Childhood to Childhood (New York: 
1 
2 
Children's book editor Velma Varner feels that 
standards for young people's literature exemplify and reflect 
the social standards of the time. Varner believes that 
writers of this type of literature have a responsibility to 
impart meaningful values and reflect a recognizable 
experience, an obligation to explore and fairly represent for 
readers the full range of cultures currently present in our 
country: 
The values of the established society are in 
and our society itself is rapidly changing ... 
children - white, black, brown, or
3
red - must be 




In the culturally variegated society described by 
Varner, there continues a virtually inevitable tug-of-war 
between cultural dominance and maintaining the integrity of 
individual cultures. Although ours is renowned as a "melting 
pot" society, not all cultural stocks are inclined to melt. 
Antonia Pantoja, executive director of a minority research 
and resources center in Washlngton, D.C., describes our 
ongoing impasse: 
It is evident that the country has falled, after 
trying for more than two centuries, to enforce the demand 
that all cultural and racial groups comlng to the United 
States •.• either renounce their cultures and adopt the 
behavior and values of the north European group or merge 
into one group to create a new "indigenous American 
type." .•• So today we flnd ourselves trying to find 
the best way of achieving a "cultural pluralism" which 
The John Day Company, 1970), p. 6. 
3velma Varner, "Thoughts on Children's Books, 
Reading, and Tomorrow," Reading, Children's Books and Our 
Pluralistic Society, ed. Harold Tanyzer and Jean Karl 
(Newark: International Reading Association, 1972), pp. 76-77. 
3 
allows different cultures and races to live in the united 
States while preserv2ng their communal lives and the 
significant portions of their cultures within the context 
of political
4
and economic integration and Amer2can 
citizenship. 
Rivlin and Fraser provide an interpretation of 
cultural pluralism useful as a working definition to aid in 
the development of curriculum materials: 
• . • a state of equal coexistence in a mutually 
supportive relationship with1n the boundaries or frame-
work of one nation of people of diverse cultures with 
significantly different patterns of beliefs, color, and 
in many cases, with different languages. To achieve 
cultural pluralism, there must be unity with diversity. 
Each person must be aware of and secure in his own 
identity and be willing to extend to others the same5 respect and rights that he expects to enjoy himself. 
The society which achieves cultural pluralism can be 
enriched by the different values brought into play, by the 
diversity of traditions and cultural textures with2n its 
ranks. Inherent in Rivlin and Fraser's definition is the 
sense that cultural pluralism supports mutual respect, under-
standing, and acceptance of cultural and racial differences. 
Appleton concurs with Rivlin and Fraser's position 
that true cultural pluralism permits diverse groups to 
coexist equally. These groups, he states, must be allowed to 
retain their historic identities and reflect cultural life-
4Antonia Pantoja, "Puerto Rican Children in the 
United States," Reading, Children's Books, and Our 
Pluralistic Society, ed. Harold Tanyzer and Jean Karl 
(Newark: International Reading Association, 1972), p. 27. 
5Harry Rivlin and Dorothy M. Fraser, "Education and 
Teacher Education for Cultural Pluralism," Cultural 
Pluralism in Education, ed. Madelon D. Stent, William R. 
Howard and Harry N. Rivlin (New Jersey: Prentice Hall, Inc., 
1 97 3 ) , p • 1 4 • 
styles in unique ways, to include eating habits, attitudes, 
styles of interaction, and preserv1ng fam11y ties.6 
Appleton stresses the position that a culturally pluralistic 
society must be committed to the continuance of this way of 
living, and to the belief that cultural diversity is 
desirable.? 
Children's literature, both with1n and beyond the 
4 
formal educational curriculum, may play a significant ro~e in 
the success or failure of cultural pluralism. In our 
country, where diverse cultural groups coexist, often 
precariously, children's literature can use its special 
powers to reinforce cultural biases, stereotypes, and 
misunderstanding; or it can battle these constricted, 
divisive points of view by portraying characters as complex 
individuals and providing authentic representations of the 
values and realities of the diverse ethnic and cultural 
groups. MacCann and Woodard state that, "Since in our 
society children tend to be isolated from others unlike 
themselves--culturally and econom1cally--books provide one of 
the few ways to shatter the myths ..• on which racist 
attitudes flourish."B 
6Nicholas Appleton, The Theory of Cultural Pluralism, 
Theoretical Foundations (New York: Longman, Inc., 1983), p. 
21. 
7 Ibid., p. 22. 
8nonnarae MacCann and Gloria woodard, Cultural 
Conformity in Books for Children (l-ietuchen, N.J.: The 
Scarecrow Press, 1977), p. 1. 
5 
A study by Dr. Phyllis A. Katz in 1973 tested the 
hypothesis that nonmembers of a culture would be seen less 
negatively by a child as his or her ability to differentiate 
them as individuals increased. Katz remarks, "When children 
are trained to individuate members of another race, it 
apparently becomes more difficult for them to mainta1n 
negative attitudes toward that group." 9 
Commenting on Katz, MacCann states, "These findings 
should suggest an important point to writers and those who 
judge their books. Too often white authors depicting Third 
world characters reach for an image to express a quality or 
idea and find nothing but stereotypes in their storehouse of 
Third world mental impressions. This works against indivi-
duation of the characters. nlO 
When a society views any of its member cultures 
stereotypically, neither the culture nor society is enriched. 
The society itself is captured and diminished, frozen into 
the attitude of the stereotype toward the people in question. 
The culture so viewed is diminished by the unindividuated 
perception received through the screen of stereotyping. 
Allport sees stereotyping as a conceptually simplistic stra-
tagem, which acts "as a justification device for categorical 
acceptance or rejection of a group, and as a screening or 
selective device to maintain simplicity in perception 
9Phyllis A. Katz, as quoted in MacCann, p. 4. 
lOrbid. 
6 
and in thinking. 11 
When we stereotype the members of any group we cease 
to see them as individuals. When we interact with them, we 
treat them not as individuals with their own idiosyncratic 
strengths and weaknesses. we interact rather with the 
stereotype, which acts as a barrier to authentic interaction. 
we experience the stereotype instead of the person. Stereo-
typing of a cultural group tends to perpetuate itself. The 
myth becomes identified with its objects and insinuates 
itself in our cognitive lexicon as a reality. MacCann 
describes the insidious and subtle nature of the stereotype: 
The fine line between stereotyping and authenticity 
is often hard to see. In most cases, the former draws 
upon the latter as a base, exploiting and vulgarizing it, 
and frequently a stereotype escapes notice altogether 
because it is so subtle. Certain stereotypes become even 
more "acceptable" to white America than reality, forming 
the basis of distorted generalizations about a pe£~le, 
their culture, traditions, attitudes and history. 
Thus it can be seen from the literature that where 
cultural stereotyping occurs in children's literature, there 
occurs a powerful and potentially dangerous combination of 
factors: 
1) the inexperience and impressionable nature of 
children, 
2) the consequent affective authority of the books 
they read, 
3) the nature of the stereotype to masquerade as the 
real thing, 
11 Gordon Allport, The Nature of Prejudice (New York: 
Doubleday and Company, Inc., 1958), p. 33. 
12MacCann, op. cit., p. 86. 
4) the power of the stereotype to inhibit authentic 
perception and interaction. 
7 
Because cultural pluralism requires authentic percep-
tions, interactions, and genuine respect between cultural 
groups, stereotyping in children's literature can leave our 
young people ill-prepared to participate in the functioning 
of a pluralistic society. 
According to Hilda Taba, books can also prepare 
children to meet cultural traditions unlike their own. 
Books can prepare us to meet people, to discount 
inconsequential differences, and to appreciate cultural 
traditions and values unlike our own. Fiction can supply 
some of the initial interest and continuous emotional 
learning, translate cold facts and figures into human 
terms and develop the capacity to live in other people's 
shoes for a little while.l3 
If books can influence children's perceptions about 
those unlike their own, and assist them in appreciating 
different cultures, then it is important to have books which 
portray people of various ethnic backgrounds in an accurate 
and nonstereotypic manner. 
This study develops criteria for identifying specif1c 
images of a cultural group. These criteria are used to 
examine children's curricular materials for the frequency of 
occurrence of each image. It is hoped that the results of 
this study will prove useful in future applications, and 
instrumental in preventing the perpetuation of stereotyping 
in books for children. 
13 Hilda Taba, Literature for Human Understanding 
(Washington, D.C.: American Council of Education, 1948), p. 3. 
8 
Statement of the Problem 
Although extensive research has been done on many 
cultural stereotypes that appear in children's books, little 
attent1on has been paid to the stereotyping of Chinese 
Americans that occurs in books for young people. The most 
extensive study on Chinese American stereotypes in children's 
literature was done in 1976 by the Council on Interracial 
Books for Childr~n. The Council asked eleven Asian Arner1can 
book reviewers to find, read, and analyze all children's 
books on Asian American themes in print or in use in schools 
and libraries. The reviewers in turn decided to limit the 
study to sixty-six children's books which had one or more 
Asian Americans as central characters.14 
Although "Asian American" technically includes 
Americans of all Far Eastern (including East Indian), 
Southeast Asian and Pacific backgrounds, the rev1ewers were 
able to locate children's books in only some of these 
categories. The sixty-six books dealt only with Asian 
Americans, with a preponderance of characters of Chinese and 
Japanese ancestry. These books were published between 1948 
and 1975, with the greatest number appearing in the early 
1970's.l5 The books included fiction, history, and 
biographies for children in kindergarten through high school. 
14council on Interracial Books for Children, "How 
Children's Books Distort the Asian American Image," Inter-
racial Books for Children Bulletin, 7:7, 9 (1976), 1. 
lSibid. 
9 
The reviewers concluded that "with one or perhaps two 
exceptions, the sixty-six books are racist, sexist, and 
elitist, and the image of Asian Americans they present is 
grossly misleading."l6 In analyzing the books, the rev1ewers 
were extremely critical of them as stereotyping Asian 
Americans. They defined stereotyping as presenting Asian 
Americans in a one-dimensional manner. They also described 
this one-dimensionality as either Chinese-specific or 
Western-specific. In describing the Chinese-specific one-
dimensionality, they stated that Asian Americans were 
portrayed in books as "foreigners who all look alike and 
choose to live together in quaint ethnic communities in the 
midst of large cities and cling to outworn, alien customs." 17 
Another one-dimensional portrayal depicted Asian Americans as 
"imitation white people, who have 'made it' by totally 
adopting white middle class attitudes and values and 
dispensing with those of their cultural backgrounds."18 
Their conclusion was that there were very few examples of 
books which offered the portrayal of Asian American life-
styles as being varied and diverse. 
The major drawback of the Council's analysis of the 
collection of Asian American fiction is the lack of specific 
standards which would examine the question of diversified 
images of Asian Americans. Without such standards, certa1n 
questions could not be addressed. These questions include: 
16 Ibid. 17rbid. l8rbid., p. 3. 
--~-------
~----- --------- ---------~---------- ----------- -------- ------ -------------- -- ------ -- ~-- ----------------
(1) What were the specific stereotypes or one-dimensional 
characteristics? and (2) What const1tutes a more multi-
dimensional portrayal of Asian Americans? Without such a 
checklist, future writers of books may find it difficult to 
present a more varied portrayal of Asian Americans in books. 
10 
This study pays special attention to ref1ning and 
improving available data collection instruments and research 
procedures in three ways. First, the analysis focuses on 
books pertaining to one group of Asian Americans--Chinese 
Americans. Second, specific standards in the form of a 
criterion checklist identifying Chinese American images are 
developed and defined for this particular ethnic group. 
Within this list of images are items which help determine if 
the stereotypes in fiction are one-dimensional Chinese-
or Western-specific. 
Third, this list of images includes (1) Chinese-
specific stereotypes regarding Chinese Americans, (2) Western 
stereotypes regarding Chinese Americans, and (3) multi-
dimensional or integrative images of Chinese Americans. This 
range of images allows the investigator to either aft1rrn or 
negate the Council's conclusion which states that the fiction 
portrays Asian Americans in a one-dimensional, stereotypic 
manner. It is hoped that this process will yield an in-depth 
analysis of Chinese American stereotypes and their presence 
in children's fiction. 
. --·--·------··---------------·---····---------~------~---~- -------···-··--··-·-·----·-···--------·---- -·-· ·----~------------- ~---~------- ----------
11 
The Purpose of the Study 
The purpose of this investigation is to determine 
which images exist for Chinese Americans in selected 
children's fiction and if those images are one-dimensional 
(Chinese- or Western-specific) or multi-dimensional. The 
assumption is that multi-dimensional portrayals will lessen 
the possibility of stereotyping, while one-dimensional 
portrayals can encourage stereotyping. The specific research 
questions addressed in this study are as follows: 
1) What is tbe frequency of each image for each book 
of fiction? 
2) What is the total frequency of each image in the 
selected population of fiction analyzed? 
3) What are the differences between images presented 
for primary fiction (kindergarten-third grades) 
and upper elementary fiction (fourth-sixth 
grades)? 
4) What are the most dominant images in the selected 
population of fiction? 
Methodology 
In this study, content analysis is the method used to 
investigate the type and frequency of images of Chinese 
Americans in selected children's fiction. Content analysis 
is defined as "a procedure in which the researcher attempts 
to systematically determine the content of written, spoken, 
or published communications."l9 In its most elementary form, 
19George v. Zito, Methodology and Meanings, Varieties 
of Sociological Inquiry (New York: Praeger Publishers, 
197 5) , p. 27. 
---------------- ------ ------~-- ---------- - -- --- -- - --- -~-- ------ ~-- -- ----- - -----~ - -- ... ·--·----··-----·-·-·-----.. --~-------~-------
12 
content analysis may involve comparing the number of times a 
particular word appears in a given context. 
In this study, content analysis is used to determine: 
l) which images of Chinese Americans exist in 
selected children's fiction for grades kinder-
garten through sixth, 
2) the frequencies of images for the selected 
population of books, 
3) the differences in images, and frequency of 
their appearance, between lower elementary (K-3) 
and upper elementary (4-6) selected fiction. 
The content analysis of each book selected included a review 
of illustrations as well as written text. 
Theoretical Framework 
Assumptions 
This study was conducted with the following basic 
assumptions: 
l) that the images of Chinese Americans in selected 
children's books of fiction can be objectively 
and systematically investigated, 
2) that a valid and reliable instrument can be 
developed to be used as a criter~on checklist to 
identify common images of Chinese Americans in 
selected children's books of fiction, and 
3) that the existence of specific images of ethnic 
groups in children's books can contribute to 
incomplete and inaccurate pictures of the people 
they purport to represent and hinder the 
promotion of cultural pluralism. 
Definitions 
The following definitions of terms have been used 
throughout the study: 
Chinese Americans: all Americans of Chinese descent. 
Children's Fiction: books which include both fanciful and 
realistic fiction. In fanciful fiction, problems are 
solved by magic or supernatural powers; whereas, in 
realistic fiction, pro~0 ems are solved through logic or natural circumstances. 
13 
Content Anal~: a research technique for the objective, 
systematic, and quantitative description of the manifest 
content of communication.21 
stereoty~: simple, general, rigid cognitions of social 
groups which blind the individual to the manitold 
differences among the members of any group--racial, ethnic, 
age, sex, or social class.22 
Delimitations 
This study is limited to an investigation of stereo-
types of Chinese Americans found in selected children's 
fiction conforming to the following features: 
1) the work must have been published in the United 
States between 1948 and l98U, 
2) the work must have been written for children in 
kindergarten through sixth grade. 
Significance of the Study 
This study seeks to define images of Chinese 
Americans and to determine the frequency of their occurrence 
20 May Hill Arbuthnot and Zena sutherland, Children 
and Books (4th ed.; Glenview, Illinois: Scott, Foreman and 
Company, 1972), p. 37. 
21 Bernard Berelson, Content Analysis in Communi-
cations Research (Glencoe, Illinois: Free Press, 1972), p. 
1 8. 
22 nennis Ogawa, ££Qm Japs to Japanese: The 
Evolution of Japanese American Stereotypes (Berkeley, 
California: McCutchan Publishing Corporation, 1971), p. 3. 
14 
in selected children's fiction. The findings established by 
the study may be helpful to educators, librarians, parents, 
and others who select books for children. 
A product of this investigation is a criterion 
checklist used to identify common images of Chinese Americans 
in selected children's fiction. This criter1on checklist may 
be helpful to writers, book reviewers, curriculum specia-
lists, and others working with written materials about 
Chinese Americans. It is believed that the chief effect of 
breaking down stereotypes is to reverse the dehumanization of 
labeled groups. "The fact that [people] are looked upon as a 
group and not as individuals often results, especially in 
racial stereotyping, in attitudes that cause pain and 
injustice."23 The criterion checklist may be used both as a 
preventative measure and an antidote to this pain, to help 
eliminate stereotyping of Chinese Americans and to bring 
about a greater realization of intercultural understanding, a 
necessary concomitant to the further development of cultural 
pluralism in this country. 
Overview of the Study 
This research report is organized into five chapters. 
In this chapter the purpose of the study, the research 
methodology, the theoretical framework, and the significance 
of the study were presented. Chapter 2 reviews the related 
23 charlemae Rollins, ed., We Build Together 
(Illinois: National Council of Teachers of English, 1967), xii. 
15 
research literature. Chapter 3 describes the procedures for 
instrumentation, data collection, and data analysis. Chapter 
4 presents the findings from the collected data. Chapter 5 
lays forth conclusions based on the research findings, as 
well as recommendations for further study. 
CHAPTER 2 
REVIE\\1 OF RELATED RESEARCH LITERATURE 
The purpose of this study is to determ1ne which 
images exist for Chinese Americans in selected children's 
fiction. The study focuses on fiction intended to be read by 
children in kindergarten through the sixth grade. This 
chapter presents a review of related literature and is 
divided into the following three sections: (l) a discussion 
of selected aspects of the concept of stereotyping, (2) a 
review of the research on the topic of multicultural litera-
ture and its effects on children, and (3) a review of the 
research specifically on the Chinese American image in text-
books. 
Selected Aspects of the Concept 
of Stereotyping 
Two emphases in the available research on the subject 
of stereotyping have been: (l) the type of individual who 
stereotypes and, (2) the cultural implications of stereo-
typing. Because of this study's cultural focus, its emphasis 
will be on the social and interactive nature of stereotyping. 
This section of the study looks at research in three 
areas that help to illuminate stereotyping as a societal 
phenomenon. There will be a review of studies about stereo-
typing as an "economy" measure, that is, as an expedient way 
of categorizing people as members of social or cultural 
classes. There will be an investigation of the type of 
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judgmental process that stereotyping invokes and reinforces 
in relating to others. Also presented wil~ be an overview of 
research about the persistence of cultural stereotyping--its 
durability and significance within society over time. 
The Economy of Stereotyping 
Stereotyping has often been referred to as a process 
of labeling people. Secord states that a key characteristic 
of stereotyping is its function as a "categorization of 
experiences and places as well as people."l Lippman, a 
leader in the study of stereotyping, expands the definition 
to include categorization of experiences and places as well 
as people.2 Implicit in all def1nitions of stereotyping is 
the notion that society attributes specific characteristics 
to categories such as age, sex, or race. Membersh1p in a 
category is sufficient to evoke the judgment that a person 
possesses all attributes associated with that category.3 
In stereotyping, one applies labels without making 
much effort to get to know new acqua1ntances. Simpson and 
Yinger argue that stereotypes are an easy way of explaining 
things; they require less effort and give an appearance of 
order without the difficult work of true understanding. 4 
1Paul F. Secord and Carl w. Backman, Social Psycho-
lQgy (New York: McGraw Hill, 1964), p. 67. 
2walter Lippman, Public Opinion (New York: Macmillan 
Company, 192 9) , p. 89. 
3Ibid. 
4George Eaton Simpson and J. Milton Yinger, Racial 
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Lippman supports that view by stating that stereotyping 
precedes the use of reason by imposing a predetermined set of 
characteristics on our senses before any data reaches our 
minds.S 
It has been suggested that modern life dictates the 
need to stereotype. Neither the time nor the opportunity is 
available to establish intimate acquaintances. Instead, we 
notice a trait that indicates a well-known type and fill in 
the rest of the picture by means of the stereotypes we carry 
in our heads.6 Lippman states that the economy afforded by 
stereotyping is necessary because to attempt to see all 
things and people freshly and in detail, rather than as types 
and generalities, is time-consuming.and exhausting.? He 
suggests that discarding this process of labeling would be 
inefficient. Those who have studied stereotyping agree that 
it is a necessity in our lives. Yet concerns arise as to how 
this type of "economy" in viewing people aftects them. 
Stereotyping as Judgmental Process 
Many authorities view the efficiency derived from 
stereotyping as reflecting or encouraging limited and 
ineffective judgmental processes. Lindesmith and Strauss 
call it the faulty or incomplete implementation of man's 
and Cultural Minorities (3rd ed.; New York: Harper and 
Row, 1 96 5) , p • 11 9 • 




"reality-discovering machinery." Stereotypes "focus on one 
or a few aspects of personallties and ignore many others; 
they are "based on insufficient experiences and observa-
tions."B Lindesmith and Strauss also consider the practice of 
stereotyping as the use of popular,· nonscientific typology, 
"the tendency to forget or gloss over_ the existence and 
meaning of individual differences and to force upon all 
members of a certain group a single 'type' characteristic or 
pattern."9 Hayakawa comments on the simplistic nature of 
people who stereotype: "The person tending to stereotype 
reactions is essentially word-minded, governed only in his 
behavior by verbal and literary association."lO He concludes 
that stereotypes are for "all people some of the time and for 
some people all of the time substitutes for more personal and 
in-depth observation."11 
Fishman comments that this sort of inferior judgmen-
tal process contributes to people's inability to change their 
stereotypic viewpoints even when faced with evidence in 
support of doing so. It is Fishman's view that the process of 
forming stereotypes is faulty because it allows people to 
8Alfred R. Lindesmith and Anselm L. Strauss, Social 
Pyschology (New York: Dryden Press, 1949), p. 291. 
9rbid. 
10sarnuel I. Hayakawa, "Recognizing Stereotypes as 
Substitute for Thought," ETC Review General Semantics, 
7:3 (1950)' p. 209. 
llrbid. 
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rush into generalizations.l2 Furthermore, once stereotypes 
are formed, people tend to "disregard all subsequent partl-
culars in favor of the general."l3 Stereotypes are 
reactions, not to the facts of a specific case, but to the 
effect evoked by associations. 
Thus, stereotyping allows people to avoid thinking or 
experiencing for themselves. Humanism by definition empha-
sizes a person's capacity for self-realization through 
reason. Stereotyping fails to be humanistic since it judges 
people prior to observation or experience, as Lindesmith and 
Strauss suggest. Finally, according to Fishman, stereotypes 
encourage people not to use their mental capabilites to the 
fullest for forming more accurate perceptions about people. 
Persistence of Stereotypes 
At Princeton University in Princeton, New Jersey, 
three generations of undergraduates have been studied in 
three separate projects by researchers interested in the 
nature of social stereotyping. In their pioneer 
investigation of verbal stereotyping in 1932, Katz and Braly 
studied the traits that 100 Princeton students used to 
describe ten cultural groups. Eighteen years later, Gilbert 
repeated the Katz and Braly experiment to see if the 
succeeding generation of Princeton stuaents showed the same 
12Joshua Fishman, "An Examination of the Process and 
Functions of Social Stereotyping," Journal of Social 
Psychology, 43 (February, 1956), p. 32. 
13rbid. 
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stereotyping tendencies. Sixteen years later, Karlins, 
Coffman, and Walters repeated the experiment once again, with 
a third generation of Princeton students. 
In addition to tabulating and interpreting responses 
on the basis of specific racial perceptions, all three 
studies measure stereotype unitormity--the degree of agree-
ment in verbal characterizations among members of the subject 
group. The latter two experiments also evaluated the nature 
and degree of persistence and change in social stereotyping 
as evidenced by the respondents. These three studies will 
now be discussed in further detail. 
In 1932 on the campus of Princeton University, Daniel 
Katz and Kenneth Braly conducted one of the earliest 
investigations of racial stereotypes. Entitled "Racial 
Stereotypes of One Hundred College Students," the Katz and 
Braly study established a paradigm closely followed by 
subsequent researchers. 14 
For each of ten racial groups, students were 
instructed to read a list of 84 adjectives and select those 
that seemed descriptive of that group. (Katz and Braly's 
subjects were not told that the adjectives were derived from 
a prior experiment in which a different group of students 
assigned traits they believed characteristic of certain 
races.) Students were permitted to choose as many traits as 
14naniel Katz and Kenneth Braly, "Racial Stereotypes 
of One Hundred College Students," Journal of Abnormal and 
Social Psychology, 28:3 (1932), pp. 280-290. 
seemed appropriate and to add words not found on the list. 
They were then requested to indicate the five most typical 
traits for each of the groups. The following table 
summarizes the five most frequently assigned traits students 
marked for the ten racial groups. 
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Katz and Braly's Table 
Five Most Frequently Assigned Trr;ts for Each of 







































































Musical 32 Loyal to family ties 22.7 
JEWS JAPANESE 
Shrewd 79 Intelligent 47.9 
Mercenary 49 Industrious 45.7 
Industrious 48 Progressive 25.5 
Grasping 34 Shrewd 23.4 
Intelligent 29 Sly 21.3 
AMERICANS TURKS 
Industrious 48.5 Cruel 54 
Intelligent 47.5 Very religious 29.9 
Materialistic 33.3 Treacherous 24.1 
Ambitious 33.3 Sensual 23 
Progressive 27 .3 Ignorant 17.2 
15Ibid., p. 2 88. 
~-
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In addition to tallying each group's five most frequently 
assigned traits, Katz and Braly also determ1ned the extent of 
agreement among students in assigning characteristics to the ten 
racial groups. The most definitive trait configurations were 
for Negroes, Germans, and Jews.l6 These groups also elicited 
consistent patterns of responses, while Chinese, Japanese, 
and Turks suggested the least clear-cut stereotypes. 
Katz and Braly concluded that the extent of agreement 
among students in assigning characteristics seemed too great 
to be the sole result of students' contacts with members of 
those groups. Familiarity with the members of a race did not 
explain why American, Irish, and English received less 
consistent descriptions than did Negroes, Germans, Jews, and 
Italians. Indeed actual knowledge of individual Americans 
and Britons probably explains why there was less agreement 
for them than for groups less well known to the students. 
The reseachers stated that stereotyped images of racial 
groups arise only as long as individuals accept consciously 
or unconsciously the dominant group's attitudes toward other 
groups.l7 
In other words, individuals may have only a vague 
idea of the essential characteristics of a race, based not on 
truth but on the fact that others agree with that assessment, 
and yet show extreme prejudice toward that group. Prejudice 
of this kind seem largely a matter of public attituae toward 
16 Ibid. l7Ibid. 
a racial name or symbo1. 18 
In 1950 G. M. Gilbert replicated Katz and Braly's 
study. Gilbert wanted to determine whether stereotypes 
persist or fade over time or undergo radical changes in 
response to shifting international relations, socioeconomic 
conditions, and propaganda.l9 
25 
Gilbert's procedures were similar to Katz and Braly's 
except that he used a much larger sample, collecting data 
from 333 Princeton students instead of 100. The 84 
attributes and the ten ethnic groups examined were the same 
as those in Katz and Braly's study. As in the prev1ous 
study, students were asked to first select all attributes 
from the given list which described each ethnic group, and, 
secondly, they were asked to check the five that were most 
characteristic of each group. Gilbert's principal conclusion 
was that the generation of college students he studied was 
more reluctant than the previous generation to make stereo-
typed ethnic generalizations. In fact "some students 
regarded it as almost an insult to their intelligence to be 
required to make such generalizations, and did it with consi-
derable reservations."20 Gilbert found that stereotypes of 
Negroes and Jews were persistent; those of Germans and Japa-
18rbid. 
19G. M. Gilbert, 
Among College Students," 
Psychology, 46:2 (1951), 
20rbid., p. 245. 
"Stereotype Persistence and Change 
Journal of Abnormal and Social 
pp. 245-254. 
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nese had become more negative.21 Overall, Gilbert felt that 
there was less ethnocentrism and uncritical generallzation in 
ethnic characterization among the population studied than in 
the earlier study.22 
Gilbert supported Katz and Braly's conclusion that 
stereotypes are derived from both personal contacts and 
influences from the larger society. He suggested that if the 
larger society, as represented by entertainment and 
communication media, changes its view of people, so will the 
individual.23 Also, if personal contacts are broadened (as 
was the case at Princeton during the time of Gilbert's study 
because the post-war student population at this institution 
represented a much broader cross-section of American youth), 
individual perceptions of certain groups will change. 
In the spring of 1967, Marvin Karlins, Thomas 
Coffman, and Gary Walters repeated the Katz and Braly study 
with yet a third generation of Princeton stuaents. The 
researchers were curious whether the trends of the "apparent 
fading of social stereotypes" cited by Gilbert could be 
confirmed with a new Princeton population. 24 
Their subjects included 200 freshmen and sophomores 
who were enrolled in an introductory psychology course and 
21 Ibid., p. 252. 
23rbid. 
22rbid., p. 254. 
24Marvin Karlins, Thomas Coffman, and Gary Walters, 
"On the Fading of Social Stereotypes: Studies in Three 
Generations of College Students," Journal of Personality and 
Social Psychology, 13:1 (1969), p. 1. 
who were not familiar with the Katz and Braly study. Half 
the subjects had graduated from public h1gh schools and the 
other half from private high schools.
25 
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The same procedure employed by Katz and Braly (1932) 
and Gilbert (1950) was followed in the 1967 study. Again, 
only those attributes checked as most characterlstic of each 
group were tallied as indicators of social stereotypes. 
The following table summarizes the data for the three 
studies. 
25 Ibid., pp. 3-5. 
Karlins, Coffman and Walters' Table 
Comparison of Stereotype Trait ~~equencies, 
Percent Checking Trait 
Trait 1932 1950 
AMERICAN 
Industrious 48 30 
Intelligent 47 32 
Materialistic 33 37 
Ambitious 33 21 
Progressive 27 5 
CHINESE 
Superstitious 34 18 
Sly 29 4 
Conservative 29 14 
Tradition loving 26 26 
Loyal to family 22 35 
ENGLISH 
Sportsmanlike 53 21 
Intelligent 46 29 
Conventional 34 25 
Tradition loving 31 42 
Conservative 30 25 
GERMANS 
ScientifJ.cally 
minded 78 62 
Industrious 65 50 
Stolid 44 10 
Intelligent 32 32 
Methodical 31 20 
IRISH 
Pugnacious 45 24 
Quick-tempered 39 35 
Witty 38 16 
Honest 32 11 






























Artistic 53 28 30 
Impulsive 44 19 28 
Passionate 37 25 44 
Quick-tempered 35 15 28 
Musical 32 22 9 
JAPANESE 
Intelligent 45 11 20 
Industrious 43 12 57 
Progressive 24 2 17 
Shrewd 22 2 17 
Sly 20 21 3 
JEWS 
Shrewd 79 47 30 
Mercenary 49 28 15 
Industrious 34 29 33 
Grasping 34 17 17 
Intelligent 29 37 37 
NEGROES 
Superstitious 84 41 13 
Lazy 75 31 26 
Happy-go-lucky 38 17 27 
Ignorant 38 17 27 
Musical 26 33 47 
TURKS 
Cruel 47 12 9 
Very religious 26 6 7 
Treacherous 21 3 13 
Sensual 20 4 9 
Ignorant 15 7 13 
26Ibid. 
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The researchers concluded that while the table showed 
that traditional assignments of stereotypes had declined in 
frequency, in 1967 new stereotypes emerged for all ten 
groups. These were as follows: 
Americans: individualistic, conventional, scientifi-
cally-minded, and ostentatious 
Chinese: courteous, extremely nationallstic, 
humorless, and artistic 
English: practical 
Germans: aggressive, arrogant, and ambitious 
Irish: tradition-loving, loyal to family ties, 
argumentative, and boastful 
Italians: pleasure-loving, loyal to family ties, 
sensual, and argumentative 
Japanese: extremely nationalistic, ambitious, 
efficient, loyal to fam11y ties, and 
courteous 
Jews: materialistic and practical 
Negroes: sensitive, gregarious, talkative, and 
imitative 
Turks: aggressive, quick-tempered, impulsive, 
conventional, pleasure-loving, and 
slovenly.27 
Members of the subject group demonstrated a marked 
agreement in their verbal characterization of the ethnic 
groups listed. Although the relationsh1p between such 
stereotype uniformity and prejudice could not be established, 
Karlin, Coffm~n, and Walters were still puzzled by the high 
degree of uniformity of stereotypes in 1967. At the onset of 
the study, students displayed resistance to participating in 
27 rbid., p. a. 
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the study. They made comments such as: "I must make it 
clear that I think it ludicrous to attempt to classify 
various ethnic groups."28 The researchers took the position 
that "even the most tolerant person is not entirely free of 
occasionally stereotyped thinking in problems of inter-ethnic 
relations."29 Therefore, they felt that Princeton students 
possessed stereotypes even though they may not often have 
made use of them or feel that their judgments were aftected 
by them. 
Multicultural Curriculum Materials 
and Their Effect on Children 
Substant1al research has been carried out regarding 
the effects of books on children's development of values. 
Research indicates that books may "indoctrinate children in 
socially prescribed behaviors."30 But in general, researchers 
agree that the effect of literature on children requires 
further study. 
With the emphasis on multiculturalism, bilingualism, 
and cultural pluralism in education over the last few years, 
questions have arisen regarding the ways in which literature 
about minorities affects children. With these questions in 
mind, this portion of the literature review will present 
research studies which indicate that reading materials on 
ethnic topics contribute positively to improving the image of 
28Ibid., p. 9. 29rbid., p. 15. 
30National Education Association, "Education for 
Survival," ERIC: ED 094 299, 1973, p. 1. 
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ethnic people. 
Studies show that white students, when presented with 
reading materials on Blacks that show them in a positive 
light, will have better images of them. Another stuay 
demonstrates that Blacks attain a better image of themselves, 
without reverse discrimination eftects, when they read 
materials which portray them positively. Additionally, one 
study documents the higher achievement scores of Black 
students in areas such as social studies when the materials 
highlight the contributions of Blacks to American history. 
While the bulk of research involves the perceptions 
of white students toward Blacks and the latter's attitudes 
toward themselves, a few studies deal with other less visible 
minority groups, such as American Indians. These studies 
present similar .results as those which deal with white 
students and their change in perceptions after reading 
materials on Blacks. After reading literature on American 
Indians, students demonstrated a favorable change in att1tuae 
as opposed to the control group which did not read such 
materials. 
The following section will present an overv1ew of 
studies on ethnic literature and its impact on children. 
The Jackson Stud~31 
In 1944, Evalene Jackson conducted an exploratory 
31 Evalene P. Jackson, "Effects on Reading Upon 
Attitudes Toward the Negro Race," Library Quarterly, 14:1 
( 1 9 4 4 ) ' pp • 52-53 • 
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study to investigate the hypothesis that white junior high 
school students would perceive Blacks more positively if 
given reading matter that met certain criteria. The Jackson 
Study specified that the reading materials must possess the 
following charqcteristics: 
1) present Blacks as normal human beings, essentially 
similar to whites but denied their opportunities for 
achievement and self-expression; 
2) have a simple, vivid narrative quality; 
3) deal with a situation of interest to junior high school 
students; 
4) use a vocabulary level suitable to seventh graders; 
5) avoid dialect; 
6) require a reading time of no more than 25 minutes.32 
After an unsuccessful search for a story meeting these 
requirements, Jackson constructed an appropriate short story. 
Prior to reading the story, the students were rated 
on the Hinckley scale of attitudes to ascertain their 
attitudes toward Blacks. Two forms of the scale (Form A and 
Form B) were created to assess students' attitudes before and 
after exposure to the story. The instruments measure the 
degree of favorable or unfavorable prejudice as evidenced by 
agreement or disagreement with certain statements related to 
Blacks. 
The scales were administered according to the following 
procedure: 
1) Form A was administered to both control and 
32 Ibid., p. 53. 
experimental groups. 
2) The experimental group read the story, wh1le the 
control group did not. 
3) Form B was administered to both groups. 
Each testing period required approximately 12 
minutes. Students were told that there were no right or 
wrong answers, and that the examiner wanted a frank expres-
34 
sion of opinion. In addition, they were told that the result 
.would not be used in any way that could influence their 
standing in school. 
Jackson concluded that a small but significant shift 
in the direction of a more favorable attitude toward Blacks 
was evident after the experimental group read fiction 
presenting Blacks in a sympathetic light. However, two weeks 
later when the scale was administered to the experimental 
group again, the gain had disappeared. Jackson's explanation 
for this loss was that the amount of time given to students 
to read and take the tests was too limited to have influenced 
sustained attitude changes. For a more sustained modifica-
tion of·attitude, she recommended "repeated or reinforced 
treatment extending at least through school years and often 
beyond that time."34 More important, she felt that her study 
indicated the possibility of measuring the influence of 




The Litcber and Johnson Study34 
In 1969 John H. Litcber and David w. Johnson 
conducted an exploratory study to investigate whether using 
multi-ethnic readers with second graders could alter 
prevailing prejudices and stereotypes about Blacks. For four 
months, 34 children in the experimental groups used a multi-
ethnic reader, which included characters from several 
different racial and ethnic groups, while 34 children in the 
control groups used the regular readers, which included only 
white characters. A total of eight reading groups in four 
second grade classrooms in two public elementary schools 
participated in the study. Three students from an 
experimental group transferred out of the school and were 
consequently unable to take the posttest. 
The study was conducted in a Hidwestern city of 
50,000 inhabitants, with a total Black population of less 
than 100. Of the 6181 children attending the city's 
elementary schools, 10 were Black. No Black children 
attended the two elementary schools studied. Instruments 
used by the researchers as pretests and posttests include 
variations of the Clark Doll Test by Gregor and McPherson, 
the "Show Me" and Categories tests by Horowitz and Horowitz, 
and the Direct Comparison test by Blake and Dennis. 
Pretest results were analyzed to determ1ne: (1) 
34John H. Litcher and David w. Johnson, "Changes in 
Attitudes Toward Negroes of White Elementary School Students 
After Use of Multi-Ethnic Readers," Journal of Education 
Psychology, 60:2 (1969), pp. 148-152. 
36 
children's responses to questions with racial identification, 
and (2) each child's response regarding racial attitudes. 
The Clark Doll Test was used specifically for the first 
purpose, and all four tests were used for the second purpose. 
On all pretests no significant difference appeared 
between the experimental and control groups. However, post-
tests indicated that in all four tests, the children using 
the multi-ethnic readers responded signif~cantly more 
favorably toward Blacks than the children using the regular 
readers. 
To Litcher and Johnson, the data indicated clearly 
that through the use of a multi-ethnic reader, white children 
developed markedly more favorable attitudes toward Blacks. 
This finding is particularly important where populations of 
white and Black students cannot be integrated and direct 
experiences exchanged. An alternative to direct experiences 
is exposure to materials that portray Blacks in a positive 
manner, contradicting prevailing prejudices and stereotypes. 
The researchers concluded that while it is impossible 
(although desirable) for every white child to have direct 
experience with Blacks, it is possible to increase the 
visibility of Blacks in curriculum materials in schools. 
The Roth study35 
In 1969 Rodney W. Roth investigated the change in 
35Rodney w. Roth, "The Effects of Black Studies on 
Negro Fifth Grade Students," Journal of Negro Education, 
3 8:4 (196 9)' pp. 43 5-43 9. 
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Black students' racial pride and self-confidence after being 
exposed to Black studies. He defined Black studies as 
materials that included information about past and present 
c9ntributions of Blacks. The major hypothesis was that Black 
students who were exposed to Black studies would improve 
their self-concept and Black pride more than those not 
exposed to such studies. 
Experimental subjects included students from two 
segregated Black fifth grade classes and two integrated fifth 
grade classes in Pontiac, Michigan. The control subjects 
were students from one segregated Black fifth grade class and 
two integrated fifth grade classes from two school systems 
near Pontiac. The control and experimental schools had 
populations similar in education, income, and employment of 
head of household. The teachers in segregated classes were 
Black; those in integrated classes were white. Finally, the 
Pontiac school system had a policy that all students would 
receive instruction on the contributions made by Blacks in 
American history, while the control school system had no such 
policy. 
A Semantic Differential (SD) was used to assess Black 
students' racial pride, while the Self-Concept and Motivation 
Inventory (SCAMIN) was used to assess self-concept. Both 
instruments were administered to Black students as pretest 
and posttest procedures. The pretest was administered during 
the second week of September 1968, while the posttest was 
administered during the second week of December 1969. 
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The results of the study are as follows: On the SD, 
which assesses racial pride, Black students in the 
experimental groups made signficantly greater gains than 
control students. Results of the SCAMIN show that the Black 
curriculum did not significantly improve the self-concept of 
the Black students in the experimental group. However, the 
data did appear to support the view that within the 
segregated school, Black students in the experimental classes 
improved in self-concept substantially more than Black 
students in segregated control classes. The conclusion was 
that Black studies were effective in increasing Black, or 
racial, pride and partially effective with "traditional" 
self-concept instruments. 
An important additional finding was that Black 
students in the experimental group were more positive toward 
"White People" than were Black students in the control group, 
who were not exposed to Black studies. The investigators 
concluded that, contrary to many beliefs, Black students who 
are provided with Black studies not only have positive racial 
pride but that the pride is developed without a "hate Whitey" 
syndrome. Such findings should alleviate fears of educators 
who believe that ethnic content contributes to "reverse 
racism." 
The Westphal Study36 
In 1977 Raymond C. Westphal studied the relationshlp 
between the use of inter-ethnic curricula and the resultant 
positive change in racial attitudes toward ethnic minorities. 
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The investigation was limited to primary school-age children 
who had received two years of an interethnic instructional 
curriculum in kindergarten and first grade. Westphal used 
the Ethnic Preference Scale to ascertain both experimental 
and control groups' attitudes toward Blacks. 
The experimental groups included 85 stuaents - 43 
males and 42 females. The Ethnic Preference Scale was given 
to both groups of students prior to the use of the curriculum 
and after instruction with the experimental group. The 
control group did not receive instruction with the 
inter-ethnic curriculum. 
Results of the study supported the hypothesis that 
the curriculum had positive effects in changing attitudes 
toward ethnic minorities. The experimental group showed more 
positive attitudes toward Blacks. This was evidenced by the 
checking of the "no preference or bias" score on the Ethnic 
Preference Scale more often than did the control group. 
However, the findings also indicated that although the 
experimental group showed more positive attitudes toward 
ethnic minorities, they showed a definite preference for the 
white ethnic category and a rejection of the Black ethnic 
category. To alter this, Westphal suggested that cognitive 
interethnic studies could be even more effective programs. 
For example, in addition to written information, the program 
36 Raymond C. Westphal Jr., The Effects of a Primary 
Grade Level Inter-Ethnic Curriculum on Racial Prejudice (San 
Francisco: R and E Research Associates, 1977}. 
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would include visual aids, discussion, and role-playing. 
Westphal concludes that: "Although these programs 
' 
may t1ave alleviated racial prejudices to some extent, they 
will not solve our national racial problems."37 His position 
is that the total social context in which these attitudes 
were reinforced could not be ignored. This strongly suggests 
that the sociological and psychological conditioning of 
individuals by our society cannot be changed by curriculum 
materials alone. 
The Yee and Fruth Study38 
The 1973 Yee and Fruth study was the culmination of a 
two-year project involving the eight-week integrated Black 
History Institute at the University of Wisconsin with 
teachers and administrators from 11 school districts. The 
Institute had two objectives: first, to provide teachers and 
administrators from the 11 selected elementary schools 
(predominantly Black ghetto schools) w1th a more complete and 
informed understanding of Blacks' contributions to American 
History, and second, to construct social studies units for 
elementary school children that integrated the Black 
experience into the major concepts of American history. 
Researchers hypothesized that Black students from the experi-
mental group would gain significantly over Black students in 
37 Ibid. 
3 8Albert H. Yee and Marv1n Fruth, "Do Black Studies 
Make a Difference in Ghetto Children's Achievement and Atti-
tudes?" Journal of Negro Education, 42:1 (1973), pp. 33-38. 
the control group in achievement and self-concept scores 
after using the aforementioned curriculum materials. 
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The study included 25 experimental and 20 control 
classes. Pretest measures were obtained the first two months 
of the 1969-1970 school year before Black studies began in 
experimental classes. Posttests were administered in the 
last month of the school year. 
The posttest results indicated that the achievement 
scores in social studies content of classes in the experi-
mental group advanced significantly higher than in the 
control classes. In all separate analyses with the seven 
Black history posttest measure, the experimental group was 
superior to the control group, and the statistical proba-
bility of obtaining the least significant differences by 
chance was less than 2 out of 10,000. The data clearly 
showed that the experimental group change in achievement 
scores for social studies between pretest and posttest was 
far more significant than that of the control group. 
In regard to the differences with the attitudinal 
measure, standardized achievement test scores, and teachers' 
ratings of pupils, no significant differences were found. 
The experimenters deduced that such variables were more 
stable and difficult to modify. They suggested that at least 
several years of revised classroom curriculum and continuous 
instruction would be needed to alter such conditions. 
However, they maintained that the major importance of the 
study lies in the finding that content-valid units of 
42 
instruction integrating Black heritage with the main concepts 
of American history can significantly improve the achievement 
of Black children in racially segregated ghetto schools. 
~ Fisher study39 
In 1965, Frank L. Fisher conducted an experimental 
study that measured the effects of literature on attitude 
change toward American Indians. He also examined the 
reinforcement effects of discussions on attitude change 
following the readings. The relationshlps between attitude 
change and the variable factors of IQ, reading achievement, 
socioeconomic status, race, sex, initial attitude, and 
information gained were also investigated. 
The subjects of the study were fifth grade students 
in the public schools in Berkeley, California. Three socio-
economic levels were represented: high, composed mainly of 
middle-class Caucasian families; low, composed mainly of 
lower-class Negro familles; and an in-between area 
representing a blending of the two extremes. Three treatment 
groups were assembled from each of the above areas. The 
groups were: (1) a reading group, (2) a reading-plus-
discussion group, and (3) a control group. 
The basic instrument used to test students' attitudes 
toward and information about American Indians was constructed 
39Frank L. Fisher, "The Influence of Reading and 
Discussion on the Attitudes of Fifth Graders Toward American 
Indians," (unpublished Ph.D. Dissertation, University of 
California, Berkeley, 1965). 
by Fisher. He designed his attitude test by means of the 
Scale Discrimination Technique developed by Alan Edwards. 
The information for the test was based on six readings 
selected from children's literature about American Indians. 
The experiment was conducted during a three-week period. 
43 
All students took the attitude information test as a 
pretest. The treatment groups included the reading group, 
which read the six stories on American Indians; the reading-
plus-discussion group, which read and discussed the stories; 
and the control group, which had no exposure to the stories. 
To conclude the experiment, all students were given the 
attitude information test. 
The investigator reached several conclusions 
regarding attitudinal change toward American Indians for the 
three reading groups under study. Both the reading group and 
the reading-plus-discussion group demonstrated a signifi-
cantly favorable change in attitude toward Arner~can Indians 
whereas the control group, which did not read any of the 
selections, showed no change. However, the reading-plus-
discussion groups demonst~ated that as their knowledge of 
American Indians increased, so did their favorable attitudes 
toward them. 
In regard to gender and attitude change, evidence 
suggested that in a reading situation, the girls' attitudes 
changed more than that of the boys, whereas in a reading-
plus-discussion situation, the attitude change of the boys 
was greater than that of the girls. In determining the 
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relationship between socioeconomic status and attitude 
change, members of the middle socioeconom1c level demon-
strated the most favorable attitude change. There was no 
significant relationsh1p between IQ, reading achievement, and 
attitude change for the two groups which read the selections 
on American Indians. 
Content Analysis Studies Related to Asian or 
Chinese American Images in Textbooks 
Content analysis is a research method that allows for 
systematic, objective, and quantitative description of 
content in books and other media of communication. The 
following studies assess which images of Chinese Americans 
are present in textbooks. All studies presented in this 
section state emphatically that textbooks give minimal treat-
ment to the role of Chinese Americans in American history and 
to their lifestyles in contemporary America. Textbooks 
generally omit even cursory mention of contr1butions made by 
Chinese Americans to the building of America. Also, they do 
not present students with images of Chinese Americans engaged 
in work or play activities typical of mainstream America. 
The fear, of course, is that such a limited view of Chinese 
Americans will perpetuate inaccurate images or stereotypes of 
them. The currently available content analysis studies of 
Chinese Americans point to the need for more research in this 
area. 
Committee on the Study of treaching Materials 
in Intergroup Relations4 
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This study was implemented during the years 1944-
1946. The Committee was appointed by the American Council on 
Education. Its purpose was to analyze textbooks and courses 
of study for their influence in improving intergroup 
relations. Groups included in its analytical focus were 
Jews, Blacks, Spanish-speaking minorities, and Asian 
Americans. 
A total of 315 volumes were studied--266 textbooks 
used in elementary, junior high, or senior high schools; 24 
introductory college texts; and 25 college manuals. The 
scope of materials studied was broad. It included United 
States history, world history, geography, citizensh1p and 
civics, modern problems, biology, literature, sociology, and 
introductory overviews of the social sciences. The final 
list of works analyzed was prepared in consultation with 
publisheis and educational leaders and consisted of a care-
fully selected list of the most widely used publications. 
The Committee initially applied tentative criteria in 
analyzing a preliminary list of 60 volumes. On the basis of 
.. 
this preliminary survey, definite criteria were formulated 
for the study as a whole. Although the Committee's 
selections included literature about many minorities, only 
40committee on the Study of Teaching Materials in 
Intergroup Relations, Intergroup Relations in Teaching 
Materials (Washington, D. C.: American Council on 
Education, 1947). 
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those results related to Chinese Americans will be emphasized 
in this study. 
The content analysis of Chinese Americans fell into 
three types of publications. The Committee examined images 
of Chinese Americans in history books, sociology/modern 
problem texts and literature. The general criticism for all 
materials on Chinese Americans was that "there was minimal 
treatment of this group's contributions to American history 
and of their lifestyles in contemporary America.n41 
Furthermore, it was reported that there was persistent 
emphasis on the Chinese being so "culturally ditferent that 
they were unassimilable."42 All textbooks with Chinese 
American content seemed to explain the overt or subtle racism 
directed toward Chinese Americans "as something that occurs 
because the Chinese hold on to their cultural traits and 
resist assimilation into American society." 43 
The Committee found that history texts portrayed the 
Chinese as unable to fit economically and socially into 
American society. Their thriftiness was interpreted solely 
as a device for accumulating funds to return to China. They 
were willing to receive low wages and be regarded as a 
continuous source of cheap labor. This situation presumably 
"prevented a rise in the American standard of living."44 
The Committee also found that sociology and modern 
41 Ibid., p. 137. 
43rbid. 
42 Ibid. 
44rbid., p. 140. 
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problems textbooks offered no interpretive data that might 
help students understand the Chinese in contemporary America. 
It was the opinion of Committee members that none of these 
texts presented a picture of Chinese Americans in a diversity 
of social situations and occupations. Chinese Americans were 
not engaged in a range of work, school, or other ordinary 
daily activities to the same degree as other Americans 
portrayed in textbook materials.45 
In summary, it was the Committee's contention that 
written materials on Chinese Americans were largely 
inadequate and stereotypical: their many contr1butions to 
United States history appeared negligible or tended to be 
omitted. Also, Chinese were presented mainly in negative 
ways--for example, that they were unassimilable because of 
their cultural background and physical appearance. The 
Committee felt there should be less emphasis placed upon the 
"picturesque" or "exotic" in the lives and habits of Chinese 
Americans, and a more realistic view should be conveyed to 
students.46 
The Lloyd Marcus Study47 
This study, done in 1960, followed up the comprehen-
sive study initiated by the Committee on the Study of 
Teaching Materials in Intergroup Relations in 1949. Marcus 
45 rbid. 46Ibid. 
47 Lloyd Marcus, The Treatment of Minorities in 
Secondary School Textbooks (New York: Anti-Defamation League 
of B'nai B'rith, 1961). 
felt that the criticisms published by that Committee 
warrar.ted an evaluation of progress. 
The scope of the Lloyd Marcus study was considerably 
less ambitious than that of the Committee appointed by the 
American Education Council more than a decade earlier. 
Instead of 315 books for elementary through secondary grades 
used by the Committee in the previous study, Narcus used 48 
social studies textbooks most widely used in secondary 
schools. Included were "16 American history textbooks, 16 
world history textbooks, and 16 textbooks dealing with 
American social, economic, and political problems." 48 
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Marcus found that texts on history and social 
problems gave immigrants to the United States more attention 
than those examined in the study of 1949. However, this 
attention was focused upon immigrants from Southern and 
Eastern European countries while those of Asian American 
descent were given only a nodding glance. In fact, there was 
virtually no improvement in textbook treatment of Asian 
immigrants. They were still portrayed as "strange, 
unassimilable outsiders who presented a threat to the living 
standards of America." 49 
In discussing the impressions of Asian Americans in such 
textbooks, Marcus stated that "not one book among the 24 
contains a diversified, balanced portrayal of Chinese or 
48Ibid., p. 7. 49Ibid., p. 9. 
Japanese Arnericans."SO Moreover, social problems texts do 
not present Asian Americans as having become part of the 
American mainstream. "One high school textbook even goes so 
far as to claim that Asian Americans did not want to 
assimilate." 51 
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Marcus' findings concluded that the textbooks in 1960 
did not substantially change the textbook images of Asian 
Anericans that were presented in the late 1940s. In 1960, 
Asian Americans were "still portrayed as nonassimilated, with 
no contemporary images to.ieplace those of the past."52 
The Zuercher Study53 
In 1969 Roger Zuercher published a follow-up to the 
Lloyd Marcus study. He limited the scope of his content 
analysis to Asian Americans and their portrayal in secondary 
level American history textbooks. Zuercher wanted to see 
whether Marcus' conclusions--that not one book among the 24 
examined contained a diversified, balanced portrayal of 
Chinese or Japanese Americans--still held true nine years 
later. Zuercher examined 12 of the most recently published 
American history textbooks for secondary schools. Five of 
them were later edition~ of books Marcus had examined in 
1960. The results of the Zuercher study were not encouraging. 
50 Ibid., p. 53. 
52Ibid., p. 59. 
51 Ibid. 
53 Roger Zuercher, "The Treatment of Asian Minorities 
in American History Textbooks," Indiana Social Studies 
Quarterly, 22:2 (196 9), pp. 19-27. 
Of the five books Marcus had examined in 1960 and 
Zuercher now re-examined, only one book satisfactorily 
explained the issue of Asians in America in 1968. The other 
four still fell short. in accuracy and thoroughness in 
describing the history and present-day lifestyles of Asian 
Americans. Zuercher felt that since only one out of five 
books had improved over this eight-year span, it did not 
"augur well for further improvement in the near future."54 
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Zuercher also examined five comparable books that had 
not appeared in Marcus' 1960 list. They were selected 
because of their popularity and availability in 1968. Again, 
substant1ve information regarding Asian Americans was 
lacking. Three of these texts discussed past legal 
discrimination against Chinese and Japanese Americans; b10 
ignored the issue completely. None of the five dealt with 
how Asian Americans interact or have become acculturated in 
American society since World War II. 
The last two texts of the twelve examined by Zuercher 
presented different approaches to American history than the 
other ten. Because they used the discovery method as the 
basis of their program, they were less didactic and more 
empirical than the previous works, and they contained primary 
and secondary sources. Zurcher's criticism was that this 
approach to the study of Asians in America depenaed too much 
on student background and teacher knowledge. The teacher 
54 Ibid., p. 23. 
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would have had to fill in the particulars because students 
would need to know the depth of discrimination against Asians 
in Arnerica. 
In conclusion, Zuercher felt that of the 12 Arner1can 
history texts examined, only two would give high school 
students a good picture of the treatment of the Asian 
immigrant in America. Even with the latter works, the 
contributions of Asian Americans to society were not compre-
hensively presented. Zuercher concluded that the lack of 
research materials focusing on Asian immigrants' contr1bu-
tions, rather than an intent to distort history, was at the 
root of the problem. 
The Yee study55 
One of the most comprehensive analyses of the Chinese 
American image in textbooks was done by Albert H. Yee in 
1972. Yee examined 300 elementary and secondary social 
studies textbooks available at curriculum libraries at the 
University of Wisconsin, Madison, and at the Madison Public 
Schools. He looked for all references that documented and 
treated the involvement of Chinese in American lite. 
Yee used the method of content analysis in examining 
the textbooks, because the method had proven to be successful 
in "determining significant characteristics of historical 
documents and in inferring the intentions of the producers of 
55Albert H. Yee, "Myopic Perceptions and Textbooks: 
Chinese Americans Search for Identity," Journal of Social 
Issues, 29:2 (1973}, pp. 99-113. 
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the materials under study."56 The following checklist of 
questions was adopted for evaluation of texts: 
l. What is the general format of the text? 
2. Does it reflect historical balance? 
3. What types of illustrations are found? 
4. Do they contribute to the meaningfulness of the 
curriculum? 
5. Are facts presented accurately? 
6. Are new developments included? 
7. Are controversial issues handled? 
8. If so, are they discussed adequately and fairly? 
9. Does the book emphasize movements and trends rather 
than isolated facts? 
10. Are minority groups treated fairly and adequately? 
11. Does it stimulate interests that lead to further 
study? 
12. Does it encourage free inquiry whil@
7
providing an 
adequate and accurate working base?~ 
In general, Yee found that textbook references to 
Chinese and Chinese Americans revealed a pattern of neglect 
and stereotyping. About 75 percent of the 300 textbooks made 
no mention of Chinese at all. Of the remaining 76, 53 (17 
percent) gave a token representation, with a single picture 
of an Asian, often in a multiracial group of Americans, 
and/or merely one or two lines mentioning the existence of 
urban Chinatowns in the entire text. The customary 
references were made to Chinese railroad workers, laundries, 
and culinary skills of Chinese people, with passing mention 
of their having developed silk in China. 
Those books that devoted more than a few lines to 
Asian Americans did not seem to fare better. ~wenty-three 
textbooks (7.6 percent) devoted several paragraphs, and some 
even gave several pages, to the Chinese. But those passages 
------------
56 Ibid., p. 107. 57rbid. 
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were often superficial and misrepresentative. For instance, 
in the discussion of the railroad period, Leland Stanford and 
his missing golden spike with the silver sledgehammer 
received elaborate treatment while Chinese engineering feats 
in building the transcontinental railroad are hardly 
mentioned. Finally, Yee found that several books provided 
elaborate coverage that seemed prejudicial and sensational in 
choice and orientation regarding Chinese American history--
such as the emphasis upon the Yellow Peril themes and on Tong 
violence at Weaverville in California during the 1850s. 
These volumes lacked portrayals of the Chinese as complex, 
realistic individuals. Yee's overall conclusion was that the 
treatment of Chinese in textbooks was unreliable and 
lamentable. 
Summary 
The second chapter reviewed the literature pertinent 
to the present study. Chapter 2 was divided into three 
sections: (1) Selected Aspects of the Concept of Stereo-
typing; (2) Multicultural Literature and its Effect on 
Children: Pertinent or Related Research, and (3) Content 
Analysis Studies on the Asian and/or the Chinese American 
Image in Textbooks: Pertinent or Related Research. 
It must be acknowledged that the current research on 
the stereotyping of Chinese and other ethnic minorities, on 
the presence of such stereotyping in written materials for 
school usage, and on the effect such stereotyping has on 
children, does not provide a consistent body of knowledge. 
However, one can present the following findings with some 
confidence: 
1) Stereotypes about people are powerful images that 
persist through time. They are difficult to alter and 
oftentimes are used by people to prejudge others. 
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2) Stereotypes of ethnic minorities result from society 
having a tradition of prejudice. Although studies are 
inconclusive regarding the direct relationship between 
stereotyping and prejudice, all studies discussed in 
this study conclude that there is a high degree of agreement 
of stereotypes for particular groups of people. This is a 
result both of minimal contact with the target groups and of 
the way the larger society, through the media and other 
communicative processes, chooses to present images. 
3) White students develop a more positive image of 
Black people if they are given curriculum materials that 
present Blacks in a positive manner. 
4) Black students do better in academic areas such as 
social studies if curriculum materials ref~ect the Black 
American's contributions to American society. 
5) The Chinese American image in textbooks is usual~y 
one of omission. The most consistent image portrays Chinese 
American as railroad workers and as owners of laundries and 
restaurants. Also, text materials tend to confine their 
focus to portraying the Chinese Americans as immigrants. 
Present-day realities are presented neither accurately nor in 
depth. A more balanced, contemporary portrayal of Chinese 
Americans is not generally available. 
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This chapter presents some tentative conclusions 
regarding stereotyping and its relationship to prejudice. It 
also explores the ways in which ethnic curriculum can affect 
children's attitudes toward their own or other ethnic groups. 
Lastly, it provides a broad summary of what has been 
researched to this point regarding the Chinese American image 





The purpose of this study of children's fiction was 
to determine how much variat1on there is in the portrayal of 
Chinese life in America. In this study the measure will be 
referred to as "dimensionality". If life for Chinese 
Americans is portrayed uniformly in either a Chinese- or 
Western-specific way, it will be termed "one-dimensional"; if 
portrayed with variation and diversity, it will be called 
"multi-dimensional". One-dimensional portrayals tend to 
create stereotypes which can contribute to racist sentiments. 
Multi-dimensional portrayals, on the other hand, can reduce 
stereotyping and therefore promote cultural pluralism. 
A criterion checklist was designed to identity 
specific images of Chinese Americans in children's fiction. 
The investigation proceeded in four major stages. First, the 
researcher examined and reviewed a selection of fiction on 
Chinese Americans from those listed by the Council on Inter-
racial Books for Children. None of the books reviewed were 
textbooks. Second, the researcher developed a criterion 
checklist and assembled a panel of experts in Chinese 
American studies to establish its content validity. Third, 
to establish inter-rater reliability, two persons utilized 
the criterion checklist to analyze the content of one primary 
{pre-school through third grade) and one upper grade (fourth 
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through sixth grade) book. Both books were randomly selectedw 
Finally, the criterion checklist was used by the researcher 
to analyze fifteen books. The results were tabulated and 
conclusions were drawn. 
Sources of Data 
The sources of data for this study were fifteen books 
on Chinese Americans reviewed by the Council on Interracial 
Books for Children. Dedicated to the examination of 
children's books about ethnic minorities, the Council is the 
only national body which has concerned itself with Asian 
American images in fiction. In 1976, the Council commis-
sioned a group of Asian Americans to read and analyze all 
children's books on Asian American themes in print or in use 
in schools and libraries. The Council made the decision to 
restrict the study to children's books in which one or more 
of the central characters were Asian American. Review team 
members analyzed fiction, history, and biographical books. 
The Council published their findings in narrative form. They 
did not develop a criterion checklist in analyzing their 
selected books. 
For the purposes of this study, the researcher 
limited the research to include fifteen books of fiction on 
Chinese Americans from the Council's comprehensive list. 
Nine of these books are for kindergarten through third grade; 
and six of them are for grades four through six. All books 
were published between 1949 and 1975. All are works of 
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fiction with main characters of Chinese American descent. It 
is from this selection of books that the researcher developed 
the criterion checklist that is the primary research 
instrument of this investigation. 
To provide a better picture of the sources of data 
selected for this study, a description of the books is given 
in the following section. The books are presented in chrono-
logical order by their publication date and are divided into 
two groups: kindergarten through 3rd grade and 4th through 
6th grade. 
Abstracts of the Selected Books: Grades K - 3rd. 
1957 Freeman, Don. £1y High, Fly Low. New York: 
1960 
Viking Press, 1957, 56 pages, 56 illustrations 
This story is about a pigeon and dove who build a 
nest under a marquee letter. Other pigeons 
ridicule them for their non-traditional horne and 
relationsh~p. Disaster strikes when the marquee is 
taken down and a kind elderly Chinese man comes to 
their aid. 
Politi, Leo. Moy Moy. New York: Charles 
Scribner's Sons, 1960, 28 pages, 20 illustrations 
Moy Moy and her family live in Los Angeles' 
Chinatown. The central theme depicts the 
children's roles in celebrating Chinese New Year. 
Gifts, dragons, lion-dancers, and other cultural 
aspects surround this particular Chinese festival. 
1962 Martin, Patricia Miles. The Rice Bowl Pet. 
Illustrated by Ezra Jack Keats. New York: Thomas 
Y. Crowell Company, 1962, 30 pages, 29 illustra-
tions 
Ah Jim, a young boy, lives with h~s family in a 
small apartment in San Francisco's Chinatown. He 
wants a pet and is told by his mother he could have 
one if it fits into a rice bowl. The rest of the 





pet. Familiar sites such as Chinatown, Fisherman's 
Wharf, and the cable car are featured in his 
search. At the end of the story, he finds his 
perfect pet. 
Behrens, June. soo Ling Finds a Way. Illustrated 
by Taro Yashima. San Carlos: California Golden 
Gate Junior Books, 1965, 28 pages. 28 illustrations 
The story begins when Soo Ling notices a new 
laundromat across the street from her grandfather's 
hand laundry. This new laundry poses a threat to 
her grandfather's establishment. Fearing that 
her grandfather will close his laundry because he 
cannot keep up with modern technology, she per-
suades him to demonstrate his unique skills behind 
the store's front window. Because of Soo Ling's 
aggressiveness, her grandfather is made a partner 
in the new laundry. 
Keating, Norma. Mr. Chu. Illustrated by Bernarda 
Bryson. New York: MacMillan Company, 1965, 34 pages, 
29 illustrations 
l'<lr. Chu, an elderly Chinese man, lives in China-
town. He befriends Johnny, a Chinese orphan. Mr. 
Chu entertains Johnny with stories of Tao Tao, a 
Chinese scholar, and Li Po, a Chinese philosopher. 
What impresses Johnny most is Mr. Chu's ability to 
play both Western and Asian tunes on the moon 
guitar. Another highlight of the story is the 
description of how Chinese people celebrate Chinese 
New Year. At the end of the story, Johnny moves in 
with Mr • Ch u. 
Wright, Mildred Whatley. A Sky Full of Pragons. 
Illustrated by Carroll Dolezal. Austin: 
Steck-Vaughn Company, 1969, 32 pages, 32 illustra-
tions 
Lee Chow and his grandfather live in San 
Francisco's Chinatown. Grandfather has a Chinese 
chest which contains a multituae of Chinese 
artifacts such as lanterns, paper dragons, and 
kites. Lee Chow goes to the park one day and sees 
a group of boys playing with marbles. He wants to 
participate, but does not know how to play with 
marbles. When one of the boys offers him the 
opportunity, he declines. Grandfather tries to 
help Lee Chow by searching for marbles in his 
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however, it did contain some rice paper and paint. 
He and Lee Chow subsequently spend an evening 
making six dragon kites. The next day, they go to 
the park and give each of the boys a kite. In 
exchange for the kites, Lee Chow receives his 
favorite marbles and the opportunity to learn to 
play marbles with his new friends. 
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Hurd, Edith Thacher. The White Horse. Illustrated 
by Tony Chen. New York: Harper and Row, 1970, 27 
pages, 27 illustrations 
Jimmie Lee is a quiet, withdrawn and friendless boy 
who lives in the city and attends public school. 
He does what is expected of him in school. Because 
he does not have friends, he often escapes into his 
own fantasy world and daydreams. One day, on a 
field trip with his classmates to the zoo, Jimmie 
sees a beautirul wh~te horse that none of the other 
children can see. Jimmie and his horse fly all 
over the city and the horse becomes h~s only 
friend. At the end of the story, when Jimmie's 
classmates find him at school, he silently walks 
away with his secret. 
Caen, Herb. The Cable Car and the Dragon. 
Illustrated by Barbara Ninde Byfield. New York: 
Doubleday and Company, 1972, 22 pages, 14 illustra-
tions 
Charlie is the youngest cable car in the city of 
San Francisco. He is bored with carrying people up 
and down the city hills. One day, to divert h~s 
boredom, he befriends a dragon on the day of the 
Chinese New Year parade. Together they venture out 
into parts of San Francisco which are unfamiliar to 
both of them. They protect each other from the 
dangers they encounter. The story gives informa-
tion on the history of the cable cars and other 
tourist attractions. 
Evans, Doris P. Mr. Charlie's Chopsticks. 
Illustrated by Richard Kuffari. New York: Coward, 
McCann and Geoghegan, Inc., 1972, 63 pages, 61 
illustrations 
Wu Lin and his family live above the farn~ly store 
in Chinatown. Central to the story is how the 
fam~ly uses chopsticks for making wing braces for 
model airplanes, mixing paints, juicing lemons, 
creating masts for boats, and, of course, for 
61 
eating. Ping, the family dog, is taught to fetch 
the chopsticks. suspense is added to the story 
when Mr. Charlie, a prize customer, comes to 
dinner. Mr. Charlie had ordered a pair of hand-
carved ivory chopsticks from Mr. wu. On the day he 
is to pick them up, one of the chopsticks dis-
appears. Wu Lin and Ping frantically search for 
it. Predictably, the chopstick is found and every-
one is happy. 
Abstracts of the Selected Books: Grades 4th - 6th 
1949 Judson, Clara Ingram. The Green Ginger Jar. 
Illustrated by Paul Brown. Boston: Houghton-
Mifflin, 1949, 211 pages, 15 illustrations. 
This is a mystery involving a Chinese American 
teenage boy named Lu Chen and his sister Ai Mei. 
Ai Mei gives a strange girl an old ginger jar 
belonging to her grandmother, thinking it was of no 
value. She soon learns that the jar contains 
something of great value to the family and was to 
be used to finance her brother's future education. 
In the course of searching for the ginger jar, many 
parts of Chicago are explored and readers are given 
glimpses of the city's museums, schools, and its 
Chinese community. 
1952 Bulla, Clyde Robert. Johnny Hong of Chinatown. 
Illustrated by Dong Kingman. New York: T.Y. Crowell 
1952, 69 pages, 31 illustrations. 
Johnny Hong is a third generation Chinese American 
who lives in San Francisco's Chinatown with h~s 
parents, an older brother, and a grandfather. The 
central theme of the story is Johnny's preoccupa-
tion with whom to invite to his eighth birthday 
party. As the story progresses, Johnny is con-
fronted with finding Mrs. Ling's cat, getting medi-
cine to a Mexican American family for a sick child, 
and testing a newly made kite of his father's. 
With each encounter, he acquaints h~mselt w~th 
different children. At the end of the story, his 
inquisitiveness, concern and generosity bring more 
than enough guests for his eighth birthday party. 
1955 Lenski, Lois. San Francisco Boy. New York: J.B. 
Lippincott Company, 1955, 176 pp, 48 illustrations 
Felix, Mei Gwen, and two brothers moved to San 




Gwen enjoys making new friends and getting 
acquainted with her neighborhood, Felix has diffi-
culty adjusting to life in the city. Living in the 
crowded quarters of Chinatown includes attending 
American and Chinese school. A special feature 
within the story is a presentation of Chinese who 
live outside of San Francisco. They include 
farmers and ranchers who grow vegetables and ra1se 
chickens for the produce and poultry stores in 
Chinatown. As the story progresses, Felix becomes 
more homesick for life in the country; however, his 
attempt to run away and return to the farm is 
thwarted because life is no longer like the one he 
had once known. At the end of the story, Felix 
discovers that San Francisco indeed is his new home 
and that he actually has grown to be very fona of 
what the city and the Chinese community have to 
offer. 
Oakes, Vanya. Willy Wong: Affierican. Illustrated by 
Weda Yap. Archway Pocketbooks, 1967, 174 pages, 18 
illustrations. 
Willy lives in San Francisco's Chinatown with his 
parents, a sister, and a grandfather. The 
conflicts between Willy and his elders are ev1dent. 
For instance, Willy wants to participate in after-
school sports while his grandfather states that he 
must go to Chinese school instead. The story also 
attempts to show how Willy deals with both the 
American and Chinese side of his upbringing. He 
plays baseball and is a member of a Chinese 
acrobatic team. The theme of the story centers 
around Willy's attempt to gain respect from his 
family and his non-Chinese peers. He achieves this 
by becoming more knowledgeable about hi~ Chinese 
American background and sharing his knowledge with 
others. 
Niemeyer, Marie. The Moon Guitar. Illustrated by 
Gustave Nebel. New York: Franklin Watts, 1969, 151 
pages, 13 illustrations 
Su Lin is an American born Chinese who lives in San 
Francisco's Chinatown with her parents, younger 
brother, and grandfather. An important thread 
throughout the story is Su Lin's conflict with her 
grandfather. She wants to be more "American" and 
he wants her to be more "Chinese." She develops a 
friendsh1p with Tracy, a non-Chinese and together 
they set out to find a missing moon guitar, a 
family treasure. With su Lin's discovery of the r-' --
moon guitar, she gains new respect from her family 
and from her grandfather in particular. 
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1975 Pinkwater, Manus. Wingman. New York: Dodd, Mead, 
and Company, 1975, 64 pages, 10 illustrations 
This story depicts the embarrassment, hurt, and 
isolation many immigrant children face when they 
confront an environment which does not understand 
nor accept them. Initially, Donald Chen or Wing as 
his father addresses him, escapes his hardship 
through fantasizing about an Asian superhero. 
However, in the course of the story, he gains 
acceptance through the encouragement of an excep-
tional teacher and through his own artwork. The 
relationshlp between father and son is one of the 
more uplifting aspects of this story. 
The Criterion Checklist 
The researcher, in developing the criterion checklist, 
used ideas suggested by the Council on Interracial Books for 
Children. In its analysis of books on Chinese Americans for 
kindergarten through sixth grade, the Council used six 
general criteria: 
1) A children's book about Asian Americans should retlect 
the realities and way of life of an Asian American 
people. 
2) A children's book on Asian Americans should transcena 
stereotypes. 
3) A children's book about Asian Americans should seek to 
rectify historical distortions and omissions. 
4) A children's book about Asian Americans should avoid the 
"model" minority and "super" minority syndromes. 
5) A children's book about Asian Americans should reflect 
an awareness of the changing status of women in society. 
6) A children's book about Asian Americans should contain 
art and photos which accurately reflect the racial 
64 
diversity of Asian Americans. 1 
The Council's analysis of books using the afore-
mentioned criteria was published in narrative form in July 
1975. Today, their investigation is still considered a land-
mark study in Asian American curriculum studies. However 
significant their eftort, several important areas need 
further. clarification. As previously stated, no criterion 
checklist was developed by the Council to delineate and 
categorize specific images found in the books themselves or 
in illustrations contained in these books. Additionally, 
because of the generality of the above criteria, one could 
not: 1) systematically def~ne the images of Chinese 
Americans in children's fiction 2) determine the pervasiveness 
of these images, and 3) differentiate the types of images 
presented in picture book fiction from those presented in upper 
grade fiction. 
In developing the criterion checklist for th~s study, 
the researcher read all fifteen books from the Council's 
publication and incorporated ideas for analysis suggested by 
the Council. From this initial process, a criterion check-
list was developed to include nine categories. Within each 
category are several statements which assist the researcher 
in counting incidents found in children's f1ction pertinent 
to the categories. 
A brief description of the nine categor~es follows: 
1council on Interracial Books for Children, op. cit. 
1) Environment - cultural environment in the home; 
cultural enclaves; 
2) Eating patterns and food - eating utensils used and 
types of food eaten; 
3) Cross-cultural relationships - appreciation of own 
culture and outside culture; 
4) Recreation - types of toys and games played; 
5) Formal cultural activities - types of cultural 
activ1ties celebrated; 
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6) Behavior of Chinese Americans - personality 
characteristics exhibited by Chinese Americans under 
different circumstances; 
7) Physical appearance of Chinese Americans - physical 
attributes assigned to them through illustrations 
or narration; 
8) Portrayal of Chinese American farn1lies and cornrnun1ty 
members - treatment of younger generation by Chinese 
elders; 
9) Occupations of Chinese Americans - professions held by 
Chinese Americans. 
Examples of statements within each set can be illus-
trated through a description of the first category: environ-
rnent. In the criterion checklist the category of "env1ron-
rnent" contains two sets of three statements each: 
1. Chinese American horne shows preponderance of 
Chinese artifacts and furniture. 
2. Chinese American horne shows preponderance of 
Western artifacts and furniture. 
3. Chinese American horne shows a variety of artitacts 
and furniture. 
4. Chinese Americans live in Chinatown 
5. Chinese Americans live in an non-urban setting 
6. Chinese Americans live in an urban setting outside 
Chinatown 
As evident in the preceding example, a range of 
images exists within each category •. This range of possible 
images is important for several reasons. First, it allows 
---,---~--~0-~~~--~---~~-----~-~---------
this researcher to define, contrast, and tally different 
images within a category. Often the f~rst two statements in 
a category are the converse of each other while the third is 
an integrative statement. 
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Second, the researcher will be able to determine if 
Chinese Americans are portrayed in a one-dimensional or 
multi-dimensional fash~on can be established. The checklist 
allows this investigator to assess whether Chinese Americans 
adhere to Chinese-specific or Western-specific values and 
life-style; and, furthermore, whether they are people who 
can synthesize both Chinese and Western viewpoints ana 
activities into their lives. 
Finally, by means of the criterion checklist current 
images in children's fiction on Chinese Americans can be 
quantified in order to provide guidelines for possible 
remedies in future publications. For example, if most images 
in fiction depict Chinese Americans as culture-bound in 
either Chinese or Western culture, then it would be 
appropriate to suggest that future publications deal witn 
more integrative and acculturation factors of being Chinese 
Americans. 
Most significantly, the criterion checklist gives 
this researcher an instrument to gather and interpret data 
systematically on Chinese American images in children's 
literature. The complete criterion checklist produced for 
this research study appears at the end of th~s chapter. 
Validity and Inter-rater Reliability 
of the Cirterion Checklist 
To determine the validity of the researcher's 
criterion checklist, a six-member panel of experts who 
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contributed to the development of Chinese American curriculum 
was selected by the researcher to rev1ew the checklist. 
These experts included a published writer of Chinese American 
fiction, a Chinese American film-maker, a Chinese bilingual 
cross-cultural preschool director, the head of an 
instructional media center for a school of education, a 
school district bilingual cross-cultural project director, 
and the coordinator of a bilingual cross-cultural teacher 
resource center. All are familiar with the existing status 
of children's fiction on Chinese Americans. All are 
proponents of curriculum materials which portray Chinese 
Americans accurately and non-stereotypically. All are 
Chinese Americans. They represent a broad spectrum of 
education, from preschool to the college level. They serve 
teachers as well as children. 
The members of the panel had to decide whether the 
categories and the items listed under each category were 
appropriate items for researching contemporary Chinese 
Americans in children's fiction. To do so, each panel member 
was asked to circle each item on the checKlist as either 
"appropriate" or "inappropriate." Results indicate that 
all panel members unanimously agreed that all the items given 
in the checklist were appropriate means of looking at 
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contemporary Chinese Americans in children's fiction. 
Verification of the panel members' approval of the checKlist 
is in Appendix A. 
Inter-rater Reliability 
After the checklist had been validated by the panel 
of experts, inter-rater reliability needed to be established. 
Toward this end, the researcher and one member from the panel 
used the criterion checklist in analyzing the contents of one 
primary grade and one intermediate grade book. The two booKs 
were randomly chosen from the sample of nine primary and six 
intermediate grade fiction. Both raters read the same two 
books using the criterion checklist. Each rater was asked to 
cite the frequency of occurrence of each stereotype on the 
checklist. 
The formula to establish inter-rater rel~ability was: 
Number of Times Observers Agreed 
Overall Reliability = ---------------------------------------
No. of Agreements + No. of Disagreements 
The first score established overali rel~ability for a 
picture book, which is usually appropriate for kindergarten 
through third grade. Results of the observers were: 
171 171 
= = • 81 
171 + 40 211 
The second score established overall reliability for 
an upper grade book, which is usually appropriate for third 
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through sixth grade. Results of the observers were: 
149 149 
= = .94 
149 + 8 157 
Since overall reliability for using the criterion 
checklist with both books was above .80, this researcher felt 
that this instrument was indeed appropr~ate for examining the 
population of books under investigation in this study. 
Treatment Qf Gathered ~ 
After establishing inter-rater rel~ability, the 
researcher used the criterion checklist to examine both the 
text and illustrations in the selected ch1ldren's f1ction on 
Chinese Americans. The data gathered were tabulated as they 
relate to these study questions: (1) What Chinese American 
images are portrayed in the selected children's fiction? (2) 
What was the judged frequency of each image for each book? 
(3) What was the cumulative frequency of each image in the 
population of books examined. 
The Frequency of Each Judged Image 
In order to compute the judged frequency of each 
image, each book, and the combined frequency counts for all 
the books, the researcher treated the data in tbe following 
manner: 
1. Frequency counts for an individual image were 
tallied and recorded on the criterion checklist. This was to 
determine the number of times a particular image had been 
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assessed as present in each of the selected fiction books. 
2. The frequency counts for each image were then combined 
to determine the total frequency of each image for the 
complete list of books analyzed. 
3. In determining if Chinese Americans are portrayed in 
a predominantly one-dimensional (Chinese- or Western-
specific) or multi-dimensional manner, frequency scores for 
each item of the checklist in the fiction analyzed are 
converted into percentage scores in the following manner: 
Number of occurrences of an item in a cluster 
% = 
Total number of occurrences of all items in a cluster 
The above percentage scores allow this investigator to 
determine: (1) what are the dominant images of Chinese 
Americans in the fiction analyzed, (2) it such images 
portray them in a one-dimensional (Chinese- or Western-, 
specific), or multi-dimensional manner, and (3) the 
similarities and differences which may exist between the 
portrayal of Chinese Americans in lower elementary grade and 
upper elementary grade fiction. 
CHAPTER 4 
PRESENTATION OF THE COLLECTED DATA 
AS REVEALED BY THE INVESTIGATION 
The purpose of this study is to determine how and to 
what extent Chinese Americans are stereotyped in selected 
children's fiction. The works of fiction, fifteen in number, 
were those designated by the Council on Interracial Books for 
Children as all fiction, from 1949 through 1980, with Chinese 
Americans as major characters for grades kindergarten through 
sixth grade. These books were examined for the present 
study. 
In carrying out the study, this investigator read the 
collection of fiction, and developed a criterion checklist 
based on findings and suggestions made by the Council on the 
subject of Chinese American stereotypes in children's 
fiction. The Council's primary crit1cism of the works of 
fiction was that they portrayed Chinese Americans stereo-
typically, i.e. one-dimensionally, in either a Chinese- or 
Western-specific manner. They concluded that the fiction 
overwhelmingly portrays Chinese Americans as people who 
either cling to outdated cultural values and live in cultural 
enclaves, or who want to discard their cultural values and 
ties in order to become American. In their opinion, such 
one-dimensionality creates stereotypes, and stereotypes may 
be used by people predisposed to feeling negatively toward 
such groups, for whatever reasons. 
In creating the checKlist, this investigator examines 
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how much variation there is in the portrayal of Chinese life 
in America. The measure used is that of dimensional1ty. If 
Chinese American life is portrayed in a uniform way, it is 
termed one-dimensional. One-dimensionallty includes two 
types, Chinese and Western. If Chinese Americans are 
portrayed with var1ation and diversity, it is called multi-
dimensionality. The assumption is made in this study that 
when Chinese Americans are portrayed one-dimensionally, 
stereotypes are easily created while multi-dimensional 
portrayals minimize this tendency by prov1ding alternative 
views and by limiting the possibility of stereotyping. 
The presentation of findings in this chapter is 
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organized in the following manner: (1) frequency counts for 
each image in the crit.erion checKlist for each work of 
fiction; (2) total frequency count and percentage scores for 
all items in the criterion checklist for the f1ction studied; 
(3) presentation and analysis of findings on the various 
dimensionalities of Chinese American images for the fiction 
studied; and (4) analysis of the similarities and differences 
between the portrayal of Chinese Americans in lower and upper 
grade elementary fiction. 
The findings in this chapter assisted the investi-
gator in answering the following research questions: 
(1) What are the Chinese American images in selected 
children's fiction? 
(2) To what extent are Chinese Americans portrayed 
in a one-dimensional (Chinese- or Western-
specific) or multi-dimensional manner? 
(3) What are the similarities and differences in how 
Chinese Americans are portrayed in selected 
fiction for upper and lower grade classes? 
It is anticipated that the findings will further 
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substantiate the conclusions reached by the Council on Inter-
racial Books for Children in their analysis of Chinese 
American stereotypes in children's fiction. Furthermore, the 
investigator sees at least two benefits accruing from this 
study: (1) the creation and application of the criterion 
checklist may contribute to the field of future content 
analysis studies, and, (2) the f1naings of this stuay may 
assist future writers in creating works portraying Chinese 
Americans in a multi-dimensional rather than one-dimensional 
manner. 
Freguency Counts of Each Image 
for Each Work of Fiction 
The initial step in determin1ng how Chinese Arner1cans 
are portrayed in the selected fiction began with the investi-
gator recording the frequency of each image (def1nea in 
Chapter 3) as it appeared in each work of fiction. All 
fifteen works of fiction were read by the researcher who then 
counted the number of times an image appeared in a book. 
Applying the dev;;sed criterion checklist to each booK, the 
investigator used a check mark (J) to indicate the presence 
of the image each time it appeared in each page of f1ction. 
After each book had been read, the total check marks were 
tallied and a frequency count for each image in each book was 
established. The results of this stage of the inquiry are 
listed by individual books in Appendix B at the end of this 
dissertation. 
Percentage Scores for Each Image in 
the Selected Population of Books 
The process of determining wh~ch images exist for 
Chinese Americans and to what extent they occur in the 
selected population of books on Chinese Americans was 
74 
established in two phases. First, this investigator tallied 
the total number of occurrences for each image in the 
collection of fiction. Next, percentage scores were 
calculated to establish to what extent each image appeared in 
the fiction studied. Thus, the investigator was able to 
determine (1) the dom~nant images in the population of 
fiction, (2) the dimensionality of the dominant images. In 
doing so, the investigator is able to determine in the next 
section of this study whether Chinese Americans are indeed 
presented in a one-dimensional, and therefore, stereotypic 
manner. The results of this stage of the investigation is in 
Appendix C. 
Presentation and Analysis of Findings 
on the Various Dimensionalities of 
Chinese American Images for the 
Selected Population of Fiction 
The findings from sections one and two of this 
chapter allowed this investigator to conclude how and to what 
extent,Chinese Americans are portrayed in the selected 
population of fiction. In this section, an analysis of the 
----------------- ---
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dominant Chinese American images will be shown through the 
use of charts showing percentage scores of (1) one-
dimensional Chinese- or western-specific images and, (2) 
multi-dimensional images of Chinese Americans. With these 
charts, this investigator will be able to evaluate how 
strongly Chinese Americans are stereotyped in the following 
ways: (1) their living environment, (2) eating habits and 
utensils, ( 3) cross-cultural relationshJ.ps, ( 4) recreational 
and entertainment preferences, (5) celebration of cultural 
activities, (6) behavJ.or, (7) relationshJ.ps to Chinese elders 
and other community members, (8) physical appearance, and, 
(9) occupations. 
Home 
Where they live 
Table 1 










Table 1 reveals how Chinese Americans are portrayed 
in relation to their home environment and where they live. 
The percentage score clearly shows that the fiction portrays 
Chinese Americans in a highly one-dimensional Chinese-
specific manner. The conclusion drawn from the data in this 
category strongly suggests that Chinese Americans live exclu-
sively in Chinatowns with home environments which are 
Chinese-specific. Implicit in this interpretation is the 
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assumption that they have very little contact with non-
Chinese and live in a cultural enclave, surrounding them-
selves with Chinese people, furnishings, and artifacts. 
Table 2 
Category B: Food and Utensils 
One-Dimensional Multi-Dimensional 









Table 2 presents the percentage scores of Chinese 
Americans in relation to their food and cooking utensils. In 
this category the fiction again depicted Chinese Americans in 
a one-dimensional Chinese-specific manner. The conclusion is 
that Chinese Americans eat only Chinese food and use Chinese 
utensils only. Chopsticks, Chinese bowls, exotic Chinese 
foods were the sole examples of Chinese American eating 
habits in all fiction. Only one percent of all examples of 
food eaten by Chinese was not Chinese-specific. There were 
no instances of Chinese using knives and forks. In the 
fiction analyzed, woks and Chinese cleavers were the only 
utensils used for food preparation. Implicit in these 
presentations was the stereotype that Chinese Americans, 
including the younger generation, rarely ate anything 
American, much less used American style utensils. 
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Table 3 
Category C: Cross-Cultural Relationships 
One-Dimensional Multi-Dimensional 
Chinese Western 
Cultural Preference 42% 57% 1% 
Value Preference 3% 97% 0% 
Racial Preference 0% 100% 0% 
Advice Preference 17% 83% 0% 
Friendship Preference 11% 80% 9% 
Tolerance of Mistreatment 2% 94% 4% 
Help Preference 53% 3 8% 9% 
Approval Preference 5% 95% 0% 
Confront Racial 
Discriminat1on 92% 7% 1% 
Table 3 reveals how the fiction portr~yed Chinese 
Americans in their feelings about being Chinese and in their 
views of non-Chinese, specifically, Caucasians. This was 
reflected in items which analyzed how fiction portrayed 
Chinese Americans' views of, and their relationships with, 
Caucasians and other Chinese. 
Although the data reflected Chinese-specit1c one-
dimensionality in the living environment, food and utensils, 
the one-dimensionality is definitely western-specit1c in the 
category of cross-cultural relationships. In fact, the data 
suggests that the dom1nant view of Chinese Americans in this 
population of fiction was that Chinese Americans perceived 
Chinese values as old fash1oned and restrictive, wh1le 
Western values were regarded as more desirable. 
The negation of Chinese values by Chinese American 
characters was further evident in data pertaining to Chinese 
--- ·- -- -----~---~-~--~~-~--------------------------------------------------···-
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American feelings about being "Chinese". The fiction 
depicted them as wanting to be Caucasian instead of Chinese. 
Also, in terms of friendship preferences, they chose 
Caucasian friends over Chinese. The fiction presented 
Chinese Americans as tending to give preferential treatment 
to Caucasians rather than to other Chinese. 
In their relationship with Caucasians, Chinese 
Americans were cited most often as being tolerant of them, 
receiving advice favorably from them, and needing their 
approval in order to feel self-worth. The only positive 
factor in the relationships of Chinese Americans with those 
of their own ethnic group is in the area of seeking help. 
This is the only item in which the collection of fiction 
revealed a dominant tendency to seek out other Chinese: when 
they found themselves in need of assistance. It can be said 
that the books portrayed Chinese Americans as hav~ng a 
negative self-image. 
Table 4 
D. Recreation and Entertainment 
E. Formal Cultural Activities 
One-Dimensional Multi-Dimensional 









Table 4 reveals that Chinese Americans are again 
depicted as Chinese-specific in their choice of leisure time 
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activities and in their cultural celebrations. The dominant 
image in this category was that they played and enjoyed 
Chinese-specific types of games and entertainment. Examples 
include Chinese Americans flying kites, performing and 
watching lion and dragon dances, and playing or enjoying 
Chinese music. This same one-dimensional1ty was evident in 
their cultural celebrations: they were portrayed as 
celebrating only Chinese-specific cultural activ1ties. The 
most popular cultural event in the body of fiction studied 
was the Chinese New Year. There were no examples of Chinese 
Americans celebrating the Fourth of July, Christmas, Thanks-
giving, or any remotely "American" celebrations. Again, 
Chinese Americans are portrayed as a people who cling to 
their own culture. There is little evidence of their 
acculturation into American society. 
Table 5 
F. Behavior of Chinese Americans 
One-Dimensional Multi-Dimensional 
Chinese Western 
Seeking Friends 94% 0% 6% 
Expressions 80% 20% 0% 
Seeking Help 73% 0% 27% 
Questioning Authority 6 9% 31% 0% 
Aggressiveness 73% 27% 0% 
Problem Solving 94% 6% 0% 
Academic Abilities 50% 50% 0% 
Athletic Abilities 100% 0% 0% 
Table 5 presents data on how Chinese Americans are 
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portrayed in terms of personality. Again, one-dimensionality 
promotes the stereotypic view of Chinese as docile, passive, 
and insecure about their abilities. Characteristics such as 
assert1veness, taking charge and hav1ng faith in one's 
abilities, which might be regarded as more congruent with 
Western culture than Chinese culture, were m1n1rna11y 
presented, if at all. Chinese Americans were predominantly 
depicted as shy in making friends, non-aggressive in conf11ct 
situations, unable to confront authority figures or to 
resolve personal problems, and lacking in athletic abillties. 
Only in the item regarding confidence in academic abilities 
did the percentage scores indicate .a 50%-50% split between 















Again, Table 6 offers data which verify that Chinese 
Americans are portrayed one-dimensionally in skin color, eye 
shapes, hair styles, and traditional clothing. In color 
illustrations, Chinese Americans invariably had the stereo-
typic yellow skin. Whenever a group of Chinese appeared 
------ ---------~-~----------
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together in color illustrations, there was never any 
differentiation of skin tone. Eye shapes and ha~r sty~~ng 
followed a similar pattern. Eye shapes of Chinese Americans 
weie depicted as slanted, showing hardly a trace of the~r 
pupils. Hairstyles were either bowl cuts for boys or pig-
tails for girls of Chinese ancestry. If not sporting bowl 
cuts, the boys had unruly straight hair which defied a good 
cut. There were no instances of Chinese Americans hav1ng 
curly hair. Because of the one-dimensionality of the Chinese 
American "look" in the fiction analyzed, it was difticult to 
distinguish one Chinese person from another in a group. The 
sea of Chinese faces blended into one look. With such 
illustrations, it is not surprising that the stereotypic view 









Elders and Authority 67% 








Table 7 presents the data regarding the portrayal of 
Chinese elders, and occupations held by Chinese Americans. 
Again, the data reveals that the fiction portrays elders and 
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occupations held by Chinese Americans in a one-dimensional, 
Chinese-specific manner. It conf1rms the popular stereotype 
that Chinese elders are authoritarian, inflexible, and almost 
totally averse to adopting Amer1can values. In terms of 
occupations held by Chinese Americans, they were usually 
laundrypersons, Chinese curio shop owners, Chinese grocery 
store owners, Chinese herbalists or Chinese poultry shop 
employers or employees. 
A score of 29 percent in the multi-dimensional 
category occurred because the fiction showed parents as being 
able to respond more positively than grandparents to the1r 
children's feelings of reluctance to conform to Chinese'ways. 
Parents often sympathized with the younger generation and 
acted as a buffer between their children and the grand-
parents. However, they usually advised their children to 
adhere to their grandparents' wishes. 
Summary 
The data in the aforementioned section strongly 
suggests that Chinese Americans are portrayed one-
dimensionally in both a Chinese- and Western-specific manner, 
with the emphasis on Chinese specificity. This is evident in 
their portrayal as Chinese-specific in no less than e1ght out 
of nine categories analyzed in the fiction. They are 
depicted as Western-specific in one category only. 
In the eight categories, Chinese Americans are 
portrayed as people who: (1) live in cultural enclaves, (2) 
furnish their homes with Chinese artifacts, (3) eat only 
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Chinese foods with Chinese utensils, (4) enjoy predominantly 
Chinese recreational activities such as kite-flying, (5) 
celebrate only Chinese cultural festivals, (6) work 
exclusively in Chinese restaurants, launar~es ana curio 
shops, (7) possess an identical configuration of "Chinese" 
features, (8) have elders who adhere predominantly to Chinese 
values and lifestyles, and (9) behave in a docile and non-
aggressive manner. The overall, somewhat unreal~st~c, 
image is of Chinese Americans who live and breathe in a world 
of their own, isolated from the Amer~can ma~nstream. Yet, 
contradictorily, they are portrayed as desiring total 
assimilation in the cross-cultural category. 
In the cross-cultural category, Chinese Americans are 
portrayed in a predominantly Western-specific manner. The 
data in this category show Chinese Americans as wanting 
desperately to be acceptea by the host society. They do so 
by negating the "Chinese" side of them. They want to have 
Caucasian rather than Chinese friends. They need the 
approval of Caucasians rather than of Chinese before they 
feel self-worth. Lastly, their feelings for Western values 
are more positive than for Chinese values. It seems impera-
tive to Chinese Americans that, in order to assim~late, they 
need to discard all identifiably Chinese relationships and 
practices. Again, this type of one-dimensionality stereo-
types Chinese Americans as totally wanting to assimilate 
into American life without any regard for home values ana 
cultural practices. 
--------------------------~----- --------------------- -----~-~-- -----~--
Comparison of Chinese American Images between 
Kindergarten through Third Grade and 
Fourth through Sixth Grade Fiction 
The purpose of this section is to determine whether 
there were differences in the dimensionality of Chinese 
84 
American images in the fiction for lower and upper elemen~ary 
grades. Appendix D contains findings related to the 
differ_ences for these two populations of fiction. These 
findings show that results for lower and upper elementary 
fiction are similar except in two categories: cross-cultural 
relationships and behavior of Chinese Americans. 
There are significant differences between these two 
populations of fiction regarding the portrayal of Chinese 
Americans. First, data in the cross-cultural component 
showed that upper grade fiction stressed Chinese Americans as 
desiring assimilation by adopting western-specific cultural 
traits more so than in fiction for the lower grades. Second, 
more variability in the Chinese American behav~or component 
is apparent in fiction for upper grades. 
Category C, "Cross-Cultural Relationsh~ps", showed 
some marked differences between fiction for lower and upper 
elementary grade levels. In the f~rst set of images, the 
population at the primary grade levels had 100 percent of its 
fiction with the image of Chinese Americans as admirers of 
Chinese culture over Western culture. However, the fiction 
for upper elementary grade levels dealt witn difterent 
images. The highest percentage (59 percent) presented the 
image of Chinese Americans as admirers of Western culture 
over Chinese culture, while only 40 percent of the fiction 
depicted Chinese Americans as admirers of Ch1nese culture 
over Western culture. 
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The second group of images dealing witn value 
preferences did not have any tallies for the lower elementary 
grade fiction. The upper grade fiction showed data on two of 
the three items in this category. The highest percentage (97 
percent) revealed that Chinese American characters perceive 
Chinese values as negative and old fashioned, with Western 
values as more desirable. There were no references to 
Chinese Americans as being able to integrate both cultural 
value systems into their lives. 
In the items dealing _with racial preferences, both 
populations of books achieved their highest score on the same 
item. This item presented the Chinese American as one who 
wants to be Caucasian instead of Chinese. However, the upper 
grade population stressed it more than the lower grades, 100 
percent as compared to 86 percent. The primary grade fiction 
had references to Chinese Americans as being happy about 
being Chinese instead of Caucasian while the upper grade 
fiction did not. Again, the need to assim1late w1tn the 
dominant society is more apparent in fiction for the upper 
grades. 
In the category referring to the pre~erence for 
seeking advice, the primary grade fiction made no reference 
to this set of images, perhaps because advice-seeking is not 
an action ordinarily taken by younger children. The fiction 
- ~ ~- - -- --- ------~-~~-·-·-·---~-- --~ -~----- ~---------·-· 
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for the upper grades made reference to two of the items. The 
upper elementary's highest percentage score (83 percent) was 
achieved by Chinese Americans receiving advice from 
Caucasians more favorably than from other Chinese, while 17 
percent of the instances referred to Chinese Americans 
receiving advice from Chinese more favorably than from 
Caucasians. 
On the subject of friendship preference, a score of 
100 and 75 percent, respectively, indicated the dominant 
image presented by both primary and upper grade fiction--that 
Chinese Americans show enthusiasm in having Caucasian 
friends. The fiction for primary grade levels was not 
represented in any other item in this cluster. The fiction 
for the upper grades did provide some examples of Chinese 
American characters showing more pleasure in having Chinese 
friends than Caucasian ones (15 percent) • The image of 
Chinese Americans showing pleasure in having both Chinese and 
non-Chinese friends achieved a score of 10 percent. 
In terms of tolerance of mistreatment, both 
populations of fiction were in agreement as to a dom~nant 
image. Chinese American characters are more tolerant or 
patient with Caucasians who mistreat them than with other 
Chinese. Perhaps in portraying Chinese Americans in this 
manner, authors are telling their audience that assimilation 
is a difficult process. It is often done in a manner best 
described by Schaefer who stated that in order for an 
individual to assimilate, one must forsake his or her 
cultural tradition to be part of a different and often 
antagonistic culture.l Therefore, in portraying Chinese 
Americans as assimilating into American culture, the fiction 
at times presents them as overcom1ng hostility by being more 
tolerant of injustices meted to them by members of the host 
culture. 
In the help preference section, the primary grade 
fiction contained no images. However, in the fiction for 
the upper grades, Chinese American characters portrayed as 
preferring to seek help from other Chinese when confronted 
with conflict situations received the highest score (53 
percent) • Chinese Americans preferring to seek help from 
Caucasians, ranked second (38 percent), and their seeking 
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help without using race as a factor ranked third (9 percent). 
In the approval preference, both the primary and 
upper grade books had the same dominant image (100 and 95 
percent, respectively) . This image portrayed Chinese 
Americans as needing the approval of Caucasians before they 
can feel self-worth. 
The ninth and final item of this category revea~ed 
that the fiction in both the primary and upper grades 
portrayed the tendency of Chinese American characters to 
avoid confrontation in situations which might involve racial 
discrimination. This item received the highest percentage 
score, with 100 and 90 percent, respectively. 
1Richard T. Schaefer, Racial and Ethnic Groups 
(Boston: Little, Brown & Company, 1979), p. 38. 
To summarize 1 fiction in upper grades spoke to all 
nine sub-categories with1n the cross-cultural section. 
Fiction for primary grades did not have examples to 
illustrate three of the sub-categories, namely, (1) value 
preference, {2) advice preference, and {3) from whom help is 
sought. 
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Fiction for primary grades does not appear to 
advocate assimilation as strongly as fiction for upper 
grades. Assimilation in this case is def1ned as the desire 
of Chinese Americans to change their cultural patterns to 
those of the host society and to develop a sense of 
community based exclusively on the host society.2 In 
fiction for upper grades, Chinese Americans are portrayed as 
not wanting to be Chinese, while the cultural preference in 
fiction for the lower grades is for being Chinese. The w1sh 
to embrace Western culture at the expense of Chinese culture 
is much more apparent in fiction for the upper grades. 
Category F, labeled "Behavior of Chinese Americans," 
had a total of twenty-one items. As in the "Cross-Cultural 
Relationships" category, there was a great deal of agreement 
on the dominant images presented by both primary and upper 
grade fiction; however, the upper grade fiction had a 
slightly higher proportional representation in all the three 
categories of Chinese-specific, Western-specific and multi-
dimensional images. 
Ibid., p. 40. 
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In the first two sub-categories, i.e. seeking friends 
and expressing feelings, in both populations of fiction the 
dominant images showed Chinese Americans as "shy, withdrawn 
and unable to make friends" and as "unable to express 
verbally both negative and positive feelings." In the third 
sub-section dealing with seeking help, both populat1ons of 
books again agreed on the most dominant image, namely 
"Chinese American are overly polite and unable to seek help , 
when necessary." However, the upper grade fiction mentioned 
it only 67 percent of the time, while the primary fiction 
mentioned it 100 percent of the time. Neither group of 
fiction agreed with the statement that 11 Chinese Americans are 
not polite when he/she seeks help. 11 
The upper grade fiction was more diversified than the 
primary grade fiction in the next set of images about Chinese 
Americans and authority. For example, the primary and upper 
grade fiction both found that 11 Chinese Americans are unable 
to question authority figures even when warranted." Wh11e 
the primary fiction invariably emphasized this inability to 
quest1on authority, the upper grade fiction achieved a score 
of 67 percent in this category, indicating some diversity of 
response. 
Both populations found Chinese Americans to be non-
aggressive, both physically and verbally, in dealing with 
conflict situations. Neither population of books found 
Chinese Americans to be discriminating in determining whether 
to be verbally or physically aggressive in such situations, 
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but were mainly non-retaliatory. 
For the next set of images, the two populations of 
books again portrayed Chinese Americans as having a tendency 
to deal with personal problems through escape or daydream1ng. 
The primary group had it as the only image in the cluster, 
while the upper grade fiction had it 90 percent of the time, 
with the remaining 10 percent of the tallies showing that 
Chinese Americans deal with personal problems by actively 
taking control of the situation. 
For the section dealing with the conf1dence displayed 
by Chinese American in their academic ability, there was no 
agreement between the two populations of fiction. The 
primary grade fiction did not consider any of the items, 
while the upper .grade fiction was almost evenly divided in 
showing Chinese Americans as having and not having confidence 
in their academic ability. 
In the eighth section dealing with athlet1c 
abilities, there were marked differences between the two 
populations of fiction. The primary group did not touch upon 
these items at all, while 100 percent of the tallies in the 
upper grade fiction in this cluster showed that Chinese 
Americans do not have confidence in their athletic abilities. 
To summarize, both populations of fiction under the 
"Chinese American Behavior" category agreed in five of the 
eight clusters as the dominant images of Chinese Amer1can 
behavior. Both groups of fiction agreed that: Chinese 
Americans are (1) shy about making friends, (2) unable to 
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express feelings, (3) overly polite in seeking help, (4) non-
aggressive in dealing with conflict, and (5) prone to deal 
with conflict thorugh escape or daydreaming. Again, the data 
show strong agreement in both populations of books on Chinese 
Americans operating in a one-dimensional and stereotypic 
manner. The overall picture is that they are docile, non-
aggressive, polite and unable to deal with conflict. 
Summary 
The data presented in this section show that Chinese 
American images in lower elementary and upper elementary 
grade fiction are similar in seven out of the nine categor~es 
of the criterion checklist used. Differences exist only in 
the "Cross-Cultural Relationships" and "Chinese American 
Behavior" categories. These differences could be attributed 
to authors wanting stories to be more complex for older 
elementary grade students. However, it should be noted that 
although the upper elementary grade fiction showed more 
diversity in these two categories, the predominant images 
were still either Chinese- or Western-specific, with few 
attempts to portray Chinese Americans in a multi-dimensional 
manner. 
CHAPTER 5 
CONCLUSIONS BASED UPON THE INVESTIGATION, 
AND RECOMMENDATIONS FOR 
FURTHER RESEARCH 
This exploratory study investigates Chinese American 
images in selected children's fiction. The fiction was drawn 
from a list of titles selected by the Council on Interracial 
Books for Children. This list purports to represent all the 
children's fiction concerning Chinese Americans for kinder-
garten through sixth grade from 1949 - 1980. A total of 
fifteen works of fiction were analyzed. 
The purpose of this study is to determine whether or 
not data supports the position of the Council on Interracial 
Books for Children that the fiction tends to stereotype 
Chinese Americans. Because the fiction had not been analyzed 
in a systematic fashion by the Council, this investigator 
created a criterion checklist to undertake such a task. In 
creating this checklist, the investigator devised items which 
examine the behavior and lifestyle of Chinese Americans in a 
variety of circumstances. The checklist was designed to 
measure whether the fiction portrayed Chinese Americans in a 
one-dimensional or multi-dimensional manner. 
One-dimensionality implies that Chinese Americans are 
portrayed as having adopted either a largely Chinese or a 
predominantly Western way of lite. Multi-dimensional1ty 
implies that Chinese Americans are portrayed as having 
incorporated both Chinese and Western values in their 
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acculturation process, and that they do not view race as a 
major factor in their lives. When Chinese Arner~cans are 
characterized in a one-dimensional way, they tend to be 
stereotyped or categorized to a much greater extent than when 
they are represented in a multi-dimensional fashion. 
In this chapter a number of conclusions and recornrnen-
dations are made based on the assumptions and limitations 
stated in Chapter 1 and outlined as follows: (1) conclusions 
related to dimensionality in the portrayal of Chinese 
Americans in selected children's fiction, (2) compar~son ot 
findings in this study of fiction with content analysis 
studies of Chinese Americans in textbooks, (3) implications 
of this study for the goals of cultural pluralism, and (4) 
recommendations. These four points are now treated in 
detail. 
Conclusions Related to Dimensionality in 
the Portrayal of Chinese Americans 
in Selected Children's Fiction 
This study uncovers data which suggest that 
children's fiction typifies Chinese Americans as one-
dimensional people. They are portrayed as people who either: 
(1) adamantly hold on to their culture or, (2) feel the need 
to discard their Chinese background in order to fit into 
mainstream American culture. Images of Chinese Arner~cans who 
are able to deal effectively with both cultures are decidedly 
lacking in the collection of fiction examined. 
One-dimensional portrayals of Chinese Americans who 
have adopted a largely Chinese-oriented way of life were 
predominant in seven of the nine categories from the 
criterion checklist. The characters are portrayed as people 
who are culture-bound as to: (1) where they live, (2) what 
and how they eat, (3) what they like in the form of 
entertainment and play, (4) their celebration of cultural 
festivals, (5) how they are visually represented, (6) the 
jobs they hold, and (7) their tendency to cling to Chinese-
specific values, particularly in the case of Chinese grand-
parents and elders. 
The description of the process by wh~ch Chinese 
Americans acculturate is also one-dimensional and is 
demonstrated through the younger generation's consistent 
disdain towards being Chinese and an expressed need to 
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cast aside Chinese values in order to become more "American". 
This tendency is reflected in the Cross-Cultural category 
where the findings establish that the younger generation are 
shown as feeling that Chinese values are restrictive while 
Western values are not, and as preferring Caucasian friends 
over Chinese ones. This phenomenon is also evidenced by the 
fact that Chinese American youngsters are shown as needing 
approval from Caucasians rather than other Chinese in order 
to have a sense of self-worth. Interestingly, th~s expressed 
need to become totally and unmistakably American at the 
expense of losing their Chinese heritage was decidedly more 
evident in fiction for the upper grades than for the lower 
grades. The message seems to be that cultural traits may be 
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more acceptable and tolerated among the younger children. 
However, as one gets older, there is a greater need to "fit 
in", and in order to "fit in" in American society, one has to 
discard Chinese ways. 
Chinese American behav~or is portrayed in a one-
dimensional manner. Chinese Americans are depicted as people 
who tend not to stand up to author~ty, who suppress tneir 
feelings and deal with conflict by escaping or daydreaming, 
and who do not exert themselves even when circumstatices 
warrant it. They are seen as having only minimal, if any, 
control over their destiny. It is implicit in the data that 
Chinese Americans are not aggressive when they need to be. 
Also evident is that they have little interest in non-
academic activities. 
The findings thus reveal that Chinese Americans are 
indeed stereotyped in this collection of children's fiction. 
They are presented as people who either adhere to only 
surface representations of their culture or deny their 
cultural heritage altogether. This is particularly true for 
third and fourth generation Chinese Americans. In terms of 
behavior and personality traits, they are largely depicted as 
docile and non-aggressive, and lacking confidence in their 
social and academic abilities. Taken as a whole, the fiction 
does in fact portray Chinese Americans one-dimensionally, and 
since this is a function of stereotyping, this collection 
does indeed stereotype Chinese Americans. 
Comparison of Findings in This Study of Fiction 
with Content Analysis studies of 
Chinese Americans in Textbooks 
Chapter 2 of this study states that most content 
analysis studies dealing with the image of Chinese Americans 
in literature have focused on textbooks. The studies were 
carried out between 1944 and 1972. Interestingly, their 
conclusions regarding the image of Chinese Americans in 
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textbooks were similar to those found in the present study 
which focuses on fiction. 
The conclusions reached by the content analysis 
studies referred to above are best summarized in the 
following manner. First, these studies state that textbooks 
give minimal treatment to the role of Chinese Americans in 
American history. Their role is often ignored in textbooks, 
and, if it is mentioned at all, it is given only a few 
cursory remarks. Secondly, the studies point out that text-
books do not provide students with images of Chinese 
Americans involved in diverse activ~t~es common to 
contemporary American life such as working and playing. 
Instead, when textbooks do focus on Chinese Americans, there 
is emphasis on their building the transcontinental railroad 
and on the Tong violence and Yellow Peril Movement dur~ng the 
late 1800's. Lastly, the studies conclude that the dominant 
message in textbooks implies that holding on to their own 
culture prevents Chinese Americans from becoming assimilated 
into American life. 
The results of the present research are similar. 
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Between 1948 and 1980, only fifteen books of fiction which 
delineate the complexities of Chinese American life were 
published and made available to schools and libraries as 
supplementary materials. Such a paucity of creative works is 
one example of how this ethnic group suffers from "sins of 
omission" in the lack of literature concerning them. The 
shortage of literary works about Chinese Americans also tends 
inadvertently to perpetuate the misunderstandings others may 
have about them. The limited number of works referring to 
certain ethnic groups often contributes to a "limited vision" 
of those groups in the society at large. 
The second conclusion reached by content analysis 
studies of textbooks reveals that Chinese Americans are 
treated in a one-dimensional manner. In the so-called modern 
day or social problem texts, there are few portrayals of 
Chinese Americans living outside urban Chinatowns, working in 
non-stereotypic jobs, for example, as doctors or lawyers, or 
participating in activities of mainstream and contemporary 
America. Textbooks tend to stress Chinese Americans as 
possessing exclusively Chinese culinary skills and working in 
laundries and restaurants. Again, the present study in the 
area of children's fiction renders similar f~noings. 
According to findings in this study, Chinese 
Americans in fiction are portrayed as living in cultural 
enclaves, preparing and eating only Chinese foods, using 
only Chinese utensils. Their leisure time is reserved for 
kite-flying, Chinese acrobatics, and the celebration of 
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Chinese festivals. Occupationally, Chinese Americans in 
children's fiction are restricted to laundries, Chinese 
restaurants, Chinese curio shops and groceries, or Chinese 
herb shops. Thus, the f1ction overwhelmingly shows Chinese 
Americans in the same one-dimensional Chinese-specific manner 
as the findings arrived at in content analysis studies of 
Chinese Americans in textbooks. 
The last conclusion of the content analysis studies 
presented in Chapter 2 states that textbooks portray Chinese 
Americans as adamantly holding on to their cultural values 
and practices, and this trait is seen to be a barrier to 
their assimilation into the American mainsteam. Implicit in 
this conclusion is the assumption that in order for Chinese 
Americans to be accepted by the dominant or "host" society, 
they must give up identifiable Chinese traits and values. 
Assimilation into the host culture through discarding 
one's cultural values was advocated and practiced prior to 
the Civil Rights Movement of the 1960's. It was not unt1l 
this social movement that the concept of cultural pluralism 
made its mark. Interestingly, six out of the f1tteen works 
of fiction examined in this study were published during the 
late 1960's and 1970's. Yet the results of this study show 
that the writers of the books in question appeared largely 
unaffected by the movement to promote cultural plural1sm. 
The findings in this study reveal that children's 
fiction stresses the "assimilationist" view. The images in 
upper grade fiction demonstrate this view by depicting 
' ' ·~ 
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Chinese Americans as embracing Western-specific values, and 
viewing an adherence to Chinese values as impeding the1r 
ability to become American. In Niemeyer's Moon Guitar, the 
Chinese girl states that she hates being Chinese. She wishes 
she were more American and had long blonde hair and blue 
eyes. In Oakes' Willy Wong: American, the main character 
despises going to Chinese school because he feels it prevents 
him from being like non-Chinese boys. The daughter in 
Judson's Green Ginger Jar dislikes "Chinese" ways. She 
constantly wishes she could be like other Chicago girls, e.g. 
going to slumber parties instead of staying home alone--the 
implication is that being Chinese interteres with being 
"American". 
In this collection of fiction, the overriding message 
is that one becomes American by casting aside old and out-
dated culturally specific values and customs. The home 
culture is viewed as interfering with assimilation into the 
dominant society and acceptance by non-Chinese. The 
implication is that if the Chinese youngster wants to be 
accepted by non-Chinese and the dom1nant society, he or she 
must do it by discarding significant portions of the home 
culture. 
To summarize, the findings of this study closely 
parallel the conclusions reached in content analysis of 
Chinese Americans in textbooks. Firstly, there is, in 
general, a dearth of fiction and textbooks about Chinese 
Americans for kindergarten through sixth grade. Seconaly, 
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the findings of textbook content analysis studies and results 
obtained in this study both conclude that Chinese Americans 
are portrayed one-dimensionally rather than multi-
dimensionally. Lastly, both the textbooks and the f1ction 
analyzed adhere to the "assirnilationist" view as to how 
Chinese Americans can fit into American society, i.e. to 
become American one must discard significant parts of the 
horne culture and embrace Western or American culture and 
values. 
Implications of This Study for the 
Goals of Cultural Pluralism 
Chapter 1 presents the positive aspects oE cultural 
pluralism. Cultural pluralism permits diverse groups to co-
exist equally. Different cultural values and traditions 
are seen not only as legitimate but indeed as enriching our 
entire society. The role children's literature plays in 
achieving the goal of cultural pluralism is affirmed. Books 
are acknowledged as a vital means of shattering myths or 
stereotypes of people who are culturally isolated from one 
another. Therefore, literature should present culturally 
different people in a manner which shows them as complex 
human beings with differences which are unique and enriching. 
Bearing this position in mind, this investigator conducted a 
content analysis study on the image of Chinese Americans in 
selected children's fiction to determine if such fiction 
contributes to the goals of cultural plural1sm. 
It seems clear that the one-dimensional or stereo-
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typic manner in which Chinese Americans are portrayed in the 
collection of fiction examined does not offer much opportu-
nity for seeing them as diverse individuals. More often than 
not, they are depicted as people who adopt either Chinese-
specific or Western-specific ways of living in America. A 
more integrative or multi-dimensional view with an appre-
ciation for both cultural contexts is disconcertingly absent. 
If one accepts the premise of cultural pluralism, that 
cultural differences are positive and healthy, then this 
group of fiction contributes only minimally to achieving such 
a goal. 
Cultural pluralism suggests that each person 
has potential, and advocates that each individual have 
opportunities for becoming aware of and secure in his own 
identity. This premise is rooted in the belief that in order 
for people to appreciate those who are different, there must 
first be a respect for and acceptance of oneself. The 
collection of fiction under study often stressed the 
rejection of one's culture as a way of becoming "American", 
but this approach does not encourage selt-respect. On the 
contrary, this approach can easily promote self-hatred. The 
collection of fiction suggests that Chinese culture and 
values are obstacles for the younger generation in dealing 
effectively with their lives and in being accepted as 
Americans. The implication that it is necessary to discard 
one's affiliations and cultural roots does not help a child 
to be secure in his identity, and is counter-productive to 
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the goals of cultural pluralism. 
Cultural pluralism in the final analysis asserts 
that diversity is good and that all members of American 
society can benefit and be enriched by it. It does not 
accept the assimilationist point of view that one has to cast 
aside one's cultural ties in order to fit into the dom1nant 
society. More importantly, it does not view being "American" 
as a one-way street, but rather that there are diverse 
cultural paths to achieving acceptance in this country. To 
attain cultural pluralism, members of the dom1nant society 
must make an effort to understand those who live in cultural 
contexts different from their own. It is assumed that by so 
doing, the dominant society will be enriched by diversity, 
and those who are not of the "host" society will be also be 
enriched as they adapt to new ways of living. The process is 
one of interaction and exchange, not isolation and 
restriction. 
In the collection of fiction surveyed for th1s 
study, there is a strong thrust for Chinese Americans to 
assimilate into American society by negating their home 
culture. For instance, in 97 percent of the total 
occurrences of Chinese Americans expressing their racial 
preference, they preferred to be "American". In 80 percent of 
the total occurrences of Chinese Americans expressing whom 
they would choose to have as friends, they chose non-Chinese 
rather than Chinese. Such high percentages of occurrences in 
these areas leave one to assume that this selection of 
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fiction encourages an assimilationist view, e.g. the 
necessity of renouncing one's culture in order to be accepted 
by other Americans. Because of the bias towards 
assimilation, the collection of fiction surveyed does not 
effectively work towards the goals of cultural pluralism. 
Recommendations 
The purpose of this study is to analyze the existing 
fifteen books of fiction on Chinese Amer1cans. The books are 
in use by schools and libraries as supplementary materials 
and are not part of an established curriculum. They were 
published between 1948 and 1976. In 1980, when this 
investigator requested an updated list containing more recent 
works on Chinese Americans from the Council on Interracial 
Books for Children, the same list of books was provided. 
However, in the 1985 "Subject Guide to Childrens' Books in 
Print" two fiction books on Chinese Americans were listed as 
published since 1980. They are Jeanne Joe's Ying Ying: 
Pieces of a Childhood, published in 1982, and Betty Bao 
Lord's In the Year of the Boar, published in 1984.1 One can 
assume from this response that there are few works of fiction 
about Chinese Americans for grades kindergarten through 
sixth, and that their number has not increasea appreciably in 
recent years. 
1R. R. Bowker Company, subject Guide to Children's 
Books in Print 1984-1985 (New York: R. R. Bowker Company, 
19 85) , p. 90. 
Based on the data in this study, this investigator 
proposes the following recommendations: 
1. That teachers, librarians, and other school 
personnel who may use this collection of books supplement 
them with materials containing contemporary and realistic 
information about Chinese Americans. For example, the 
Association of Chinese Teachers developed a series of film-
strips and reading material which present more contemporary 
images of Chinese Americans. These information media also 
include learning activities suited to Kindergarten through 
sixth grade. 
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2. That future writers of children's f~ction dealing 
with Chinese Americans portray them in a more multi-
dimensional manner. 
3. That future writers of children's fiction on 
Chinese Americans utilize a criterion checklist such as the 
one in this study to assist them in developing multi-
dimensional characters. 
4. That curriculum writers of textbooks use a sim~lar 
criterion checklist to offset the one-dimensionality of the 
Chinese American images in existing children's literature. 
This chapter contains the conclusions and recommen-
dations of this investigator based on the findings stated in 
Chapter 4. It is important to note that cultural pluralism. 
cannot become a real~ty if a concerted effort is not made to 
counterbalance materials which portray ethnic groups such as 
Chinese Americans in a simplistic, one-dimensional, and 
stereotypic manner. It is hoped that the present study will 
assist future writers of children's f1ction to create more 
varied and diverse portrayals of Chinese Americans, thereby 
diminishing the degree of stereotyping currently present in 
such children's fiction. 
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APPENDIX A 
CRITERION CHECKLIST: CHINESE AMERICANS IN CHILDREN'S FICTION 
DATA COLLECTION INSTRUMENT 
Instructions 
Part A - Please review each item and circle "A" or "I" to 
indicate whether you believe it is an appropriate or 
an inappropriate criterion to use to evaluate 
children's fiction books on contemporary Chinese 
Americans 
Key: A = Appropriate I = Inappropriate 
A. Environment 
Al. Chinese American horne shows preponderance 
of Chinese artifacts and furniture. 
A2. Chinese American horne shows preponderance 
of Western artifacts and furniture. 
A3. Chinese American horne shows a variety of 
artifacts and furniture. 
A4. Chinese Americans live in Chinatowns. 
AS. Chinese Americans live in non-urban set-
tings. 
A6. Chinese Americans live in urban settings 
outside Chinatowns. 
B. Food and Utensils 
Bl. Chinese Americans eat Chinese food, but not 
Western food. 
B2. Chinese Americans eat Western food, but not 
Chinese food. 
B3. Chinese Americans eat both Chinese and 
Western food. 
B4. Chinese Americans use Chinese eating/ 
cooking utensils but not Western utensils. 
BS. Chinese Americans use Western eating/ 
cooking utensils but not Chinese utensils. 
B6. Chinese Americans use both Chinese and 


























Cl. Chinese American characters portrayed as 
admirers of Chinese culture over Western 
culture. 
C2. Chinese American characters portrayed as 
admirers of Western culture over Chinese 
culture. 
C3. Chinese American characters portrayed as 
appreciative of both Chinese and Western 
cultures. 
C4. Chinese American characters perceive 
Chinese values as positive, non-
restrictive, and more desirable than 
Western values. 
CS. Chinese American characters perceive 
Western values as positive, non-
restrictive, and more desirable than 
Chinese values. 
C6. Chinese American characters perceive tradi-
tional Chinese values as valuable and are 
able to integrate them into living in 
America. 
C7. Chinese American characters state that 
he/she is happy about being Chinese instead 
of Caucasian. 
C8. Chinese American characters state that 
he/she wants to be Caucasian instead of 
Chinese. 
C9. Chinese American characters do not make an 
issue about his/her racial preference. 
ClO. Chinese American characters receive advice 
from Chinese more favorably than from 
Caucasians. 
Cll ......__Chinese American characters receive advice 
from Caucasians more favorably than from 
other Chinese. 
Cl2. Chinese American characters are receptive 
of advice from both Chinese and non-Chinese 
persons. 
Cl3. Chinese American characters show pleasure 
in having Chinese friends but do not 
express such enthusiasm for hav~ng 
Caucasian friends. 
Cl4. Chinese American characters show pleasure 















express such enthusiasm for having Chinese 
friends. 
ClS. Chinese American characters show pleasure 
in having both Chinese and non-Chinese 
friends. 
Cl6. Chinese American characters are tolerant or 
patient in dealing with Chinese when they 
are mistreated by the latter. 
Cl7. Chinese American characters are tolerant or. 
patient in dealing with Caucasians when 
they are mistreated by the latter. 
Cl8. Chinese American characters, in given 
situations, are appropriately tolerant/ 
intolerant or patient/impatient w1th 
Chinese and non-Chinese when mistreated by 
either. 
Cl9. Chinese American characters are portrayed 
as prefering to seek help from other 
Chinese when confronted with conflict 
situations. 
C20. Chinese American characters are portrayed 
as prefering to seek help from Caucasians 
in dealing with conflict situations. 
C21. Chinese American characters are portrayed 
as seeking help from people without using 
race as a factor. 
C22. Chinese American characters portrayed as 
needing the approval of Chinese before 
he/she can feel self-worth. 
C23. Chinese American characters portrayed as 
needing the approval of Caucasians before 
he/she can feel self-worth. 
C24. Chinese American characters portrayed as 
able to achieve self-worth through weighing 
opinions offered from different people but 
that their self-worth is not achieved only 
through the approval of others. 
C25. Chinese American characters are incapable 
of confronting racial discrimination 
directly. 
C26. Chinese American characters are capable of 
confronting racial discrimination directly. 
C27. Chinese American characters confront racial 
discrimination directly or indirectly after 
careful consideration of pros and cons of 






























D. R~~ation and Entertainment 
Dl. Chinese American characters play exclu-
sively with Chinese toys or games. 
D2. Chinese American characters play exclu-
sively with Western toys or games. 
D3. Chinese American characters play with both 
Chinese and Western toys or games. 
El. Emphasis on Chinese Americans formally 
celebrating Chinese festivals/holidays. 
E2. Emphasis on Chinese Americans formally 
celebrating Western festivals/holidays. 
E3. Emphasis on Chinese Americans celebrating 
both Chinese and Western festivals/ 
holidays. 
F. Behavior of Chinese Americans 
Fl. Chinese Americans are shy and withdrawn and 
unable to make friends. 
F2. Chinese Americans are outgoing and makes 
friends easily. 
F3. Chinese Americans are confident and discri-
minating in their choice of friends. 
F4. Chinese Americans are unable to verbally 
express negative or positive feelings. 
FS. Chinese Americans are verbally expressive 
of both negative and positive feelings. 
F6. Chinese Americans show discriminating 
judgement in expressing himself/herself 
when experiencing positive and/or negative 
feelings. 
F7. Chinese Americans are overly polite and 
unable to seek help when necessary. 
F8. Chinese Americans are not polite when 
he/she seeks help. 
F9. Chinese Americans are able to seek help 
when needed; do not feel they are imposing 
on others by seeking help when needed. . 
FlO. Chinese Americans are unable to question 
authority figures when appropriate. 
Fll Chinese Americans are able to question 



















Fl2. Chinese Americans show good judgement in 
deciding to quest1on or not question 
authority figures even if it is 
appropriate. 
Fl3. Chinese Americans are physically and 
verbally non-aggressive in deal1ng with 
conflict situations. 
Fl4. Chinese Americans are verbally or physi-
cally aggressive in dealing with conflict 
situations. 
Fl5. Chinese Americans are discriminating in 
determ1ning whether to be verbally or 
physically aggressive when dealing with 
conflict situations. 
Fl6. Chinese Americans deal with personal 
problems through escape or daydre~m1ng. 
Fl7. Chinese Americans deal with personal 
problems by actively taking control of the 
situation. 
Fl8. Chinese Americans do not have faith in 
their academic abilities. 
Fl9. Chinese Americans demonstrate that they 
have faith in their academic activities. 
F20. Chinese Americans do not have faith in 
their athletic abilities. 
F21. Chinese Americans demonstrate that he/she 
has faith in their athletic abilities. 
G. Physical Appearance of Chinese Ame£icans 
Gl. All Chinese Americans have one skin color 
(yellow) • 
G2. A variety of skin colors are presented of 
Chinese Americans 
G3. Chinese Americans have slanted eyes. 
G4. A variety of eye shapes are presented for 
Chinese Americans. 
GS. Chinese Americans have hair styles which 
are rice bowl cuts or pigtails. 
G6. Chinese Americans are shown with a var1ety 


































G7. When Chinese Americans are dressed in 
traditional clothing, it is appropriate to 
a given lifestyle, occasion, or time period. 
G8. When Chinese Americans are dressed in trad-
itional clothing, it is inappropriate to a 
given lifestyle, occasion or time per1od. 
A 
A 
H. Portrayal of Chinese Family and Communit~~~ 
Hl. Chinese elders are portrayed as authorl-
tative and inflexible in discussing and 
1 istening to the needs and wishes of the 
younger generation. 
H2. Chinese elders are portrayed as open and 
flexible in discussing and listening to the 
needs and wishes of the younger generation. 
H3. Chinese elders are portrayed as showing 
good judgement in dealing with the younger 
generation. This includes being "authori-
tative" and/or "open" depending on the 
circumstances. 
H4. Chinese elders are portrayed as opposed to 
the younger generation's acculturation 
process in America. 
HS. Chinese elders are portrayed as under-
standing of the younger generation's 
acculturation process in America. 
H6. Chinese elders are portrayed as being 
insightful in dealing with the younger 
generat1on's acculturation process in 
America. 
I. Occupations of Chinese Americans 
Il. Chinese Americans are employed in tradi-
tionally stereotyped Chinese occupat1ons 
such as laundryperson, Chinese curio shop 
employer/employee, Chinese restaurant 
employer/employee, Chinese herbalist, 
fortune-cookie maker, and poultr¥ shop 
employer/employee. 
I2. Chinese Americans are employed in occupa-
tions which are not traditionally assigned 
to them such as doctor, lawyer, enter-
tainer, educator, corporate executive. 
I3. Chinese Americans are employed in a var1ety 
of occupations which include a range of 
socio-econom1c status, such as those stated 























VERIFICATION OF CRIT~RION CHECKLIST 
I have examined all items in the criteria checklist used in Laureen 
Chew's dissertation for her content analysis study of "Chinese Ameri-
can Images in Selected Children's Fiction for Kindergarten through 
Sixth Grade". I verify that all items of the checklist are valid for 
the purposes of this st?~Y· 
0 









al Materials Center Coordinator 
Irene Dea Collier 
Wah Mei Bilingual Preschool Director 
APPENDIX B 
TOTAL FREQUENCY OF EACH H1AGE FOR EACH BOOK 
Title: Fly Hight Fly Lo~ 
Author: Freeman, Don 
Level: Primary Grades (K-3) 
A. ENVIRONMENT c. CROSS-CULT. D. RECREATION/ G. PHYSICAL 
Al. 0 RELATIONS. ENTERTAIN. APPEARANCE 
A2. 0 Cl. 0 Dl. 0 Gl. 2 
A3. 0 C2. 0 D2. 0 G2. 0 
C3. 0 D3. 0 
A4. 0 G3. 5 
AS. 0 C4. 0 E. FORMAL G4. 0 
A6. 0 C5. 0 CULTURAL 
C6. 0 ACTIVITIES G5. 0 
B. EATING/ El. 0 G6. 0 
UTENSILS C7. 0 E2. 0 
Bl. 0 ca. 0 E3. 0 G7. 0 
B2. 0 C9. 0 G8. 1 
B3. 0 F. BEHAVIOR 
ClO. 0 Fl. 0 H. FAMILY 
B4. 0 Cll. 0 F2. 0 Hl. 0 
B5. 0 Cl2. 0 F3. 0 H2. 0 
B6. 0 H3. 0 
Cl3. 0 F4. 0 
Cl4. 0 F5. 0 H4. 0 
Cl5. 0 F6. 0 H5. 0 
H6. 0 
Cl6. 0 F7. 0 
Cl7. 0 F 8. 0 I. OCCUPATIONS 
Cl8. 0 F9. 0 Il. 0 
I2. 0 
Cl9. 0 FlO. 0 !3. 0 
C20. 0 Fll. 0 
C21. 0 Fl2. 0 
C22. 0 Fl3. 0 
C23. 0 Fl4. 0 
C24. 0 Fl5. 0 
C25. 0 Fl6. 0 








TOTAL FREQUENCY OF EACH H1AGE FOR EACH BOOK 
Title: Moy Moy 
Author: Politi, Leo 
Level: Primary Grades (K-3) 
A. ENVIRONMENT c. CROSS-CULT. D. RECREATION/ G. PHYSICAL 
Al. 20 RELATIONS. ENTERTAIN. APPEARANCE 
A2. 0 Cl. 0 Dl. 25 Gl. 15 
A3. 0 C2. 0 D2. 0 G2. 0 
C3. 0 D3. 0 
A4. 22 G3. 18 
AS. 0 C4. 0 E. FORMAL G4. 6 
A6. 0 cs. 0 CULTURAL 
C6. 0 ACTIVITIES GS. 20 
B. EAT,ING/ El. 0 G6. 0 
UTENSILS C7. 0 E2. 0 
Bl. 4 C8. 0 E3. 18 G7. 8 
B2. 0 C9. 0 G8. 15 
B3 o 0 F. BEHAVIOR 
ClO 0 Fl. 6 H. FAMILY 
B4. 0 Cll. 0 F2. 0 Hl. 2 
BS. 0 Cl2. 0 F3. 0 H2. 0 
B6 o 0 H3. 0 
Cl3. 0 F4. 0 
Cl4. 0 FS. 0 H4. 0 
ClS. 0 F6. 0 HS. 0 
H6. 0 
Cl6. 0 F7 o 0 
Cl7. 0 F 8o 0 I. OCCUPATIONS 
Cl8. 0 F9 o 0 Il. 8 
I2. 0 
Cl9. 0 FlO. 0 I3. 0 
C20o 0 Fll. 0 
C21. 0 Fl2. 0 
C22. 0 Fl3. 0 
C23. 0 Fl4 o 0 
C24. 0 FlSo 0 
C25. 0 Fl6. 0 







TOTAL FREQUENCY OF EACH IMAGE FOR EACH BOOK 
Title: The Rice Bo~l Pet 
Author: Martin, Patricia Miles 
Level: Primary Grades (K-3) 
A. ENV IRONr•lENT c. CROSS-CULT. D. RECREATION/ G. PHYSICAL 
Al. 5 RELATIONS. ENTERTAIN. APPEARANCE 
A2. 0 Cl. 0 Dl. 4 Gl. 0 
A3. 0 C2. 0 D2. 0 G2. 0 
C3. 0 D3. 0 
A4. 10 G3. 18 
AS. 0 C4. 0 E. FORMAL G4. 0 
A6. 0 cs. 0 CULTURAL 
C6. 0 ACTIVITIES GS. 0 
B. EATING/ El. 0 G6. 0 
UTENSILS C7. 0 E2. 0 
Bl. 3 C8. 0 E3. 0 G7. 0 
B2. 0 C9. 0 G8. 5 
B3. 0 F. BEHAVIOR 
ClO. 0 Fl. 0 H. FAMILY 
B4. 5 Cll. 0 F2. 0 Hl. 3 
BS. 0 Cl2. 0 F3. 0 H2. 0 
B6. 0 H3. 0 
Cl3. 0 F4. 0 
Cl4. 0 FS. 0 H4. 0 
Cl5. 0 F6. 0 HS. 0 
H6. 0 
Cl6. 0 F7. 11 
Cl7. 2 F 8. 0 I. OCCUPATIONS 
Cl8. 0 F9. 0 Il. 3 
I2. 0 
Cl9. 0 FlO. 4 I3. 0 
C20. 0 Fll. 0 
C21. 0 Fl2. 0 
C22. 0 Fl3. 15 
C23. 0 Fl4. 3 
C24. 0 Fl5. 0 
C25. 0 Fl6. 11 







TOTAL FREQUENCY OF EACH IMAGE FOR EACH BOOK 
Title: Soo Ling Finds a Wa:t: 
Author: Behrens, June 
Level: Primary Grades (K-3) 
A. ENVIRONMENT c. CROSS-CULT. D. RECREATION/ G. PHYSICAL 
Al. 0 RELATIONS. ENTERTAIN. APPEARANCE 
A2. 0 Cl. 0 Dl. 0 Gl. 16 
A3. 0 C2. 0 D2. 0 G2. 0 
C3. 0 D3. 0 
A4. 0 G3. 0 
AS. 0 C4. 0 E. FORl1AL G4. 0 
A6. 0 cs. 0 CULTURAL 
C6. 0 ACTIVITIES GS. 6 
B. EATING/ El. 0 G6. 0 
UTENSILS C7. 0 E2. 0 
Bl. 1 C8. 0 E3. 0 G7. 0 
B2. 0 C9. 0 G8. 0 
B3. 0 F. BEHAVIOR 
ClO. 0 Fl. 0 H. FAMILY 
B4. 0 Cll. 0 F2. 0 Hl. 0 
BS. 0 Cl2. 0 F3. 0 H2. 0 
B6. 0 H3. 3 
Cl3. 0 F4. 20 
Cl4. 0 FS. 7 H4. 0 
ClS. 0 F6. 0 HS. 0 
H6. 2 
Cl6. 0 F7. 0 
Cl7. 0 F 8. 0 I. OCCUPATIONS 
Cl8. 0 F9. 0 Il. 14 
I2. 2 
Cl9. 0 FlO. 0 I3. 0 
C20. 0 Fll. 0 
C21. 0 Fl2. 0 
C22. 0 Fl3. 15 
C23. 0 Fl4. 0 
C24. 0 FlS. 0 
C25. 0· Fl6. 4 







TOTAL FREQUENCY OF EACH IMAGE FOR EACH BOOK 
Title: Mr. Cbu 
Author: Keating, Norma 
Level: Primary Grades (K-3) 
A. ENVIRONMENT c. CROSS-CULT. D. RECREATION/ G. PHYSICAL 
Al. 18 RELATIONS. ENTERTAIN. APPEARANCE 
A2. 0 Cl. 0 Dl. 37 Gl. 0 
A3. 0 C2. 0 D2. 0 G2. 0 
C3. 0 D3. 0 
A4. 8 G3. 8 
AS. 0 C4. 0 E. FORMAL G4. 0 
A6. 0 cs 0 0 CULTURAL 
C6. 0 ACTIVITIES GS. 0 
B. EATING/ El. 26 G6. 0 
UTENSILS C7. 0 E2. 0 
Bl. 20 C8. 0 E3. 0 G7. 0 
B2. 1 C9. 0 G8. 3 
B3. 0 F. BEHAVIOR 
ClO. 0 Fl. 0 H. FAMILY 
B4. 20 Cll. 0 F2. 0 Hl. 10 
BS. 0 Cl2. 0 F3. 0 H2. 0 
B6. 0 H3. 0 
Cl3. 0 F4. 16 
Cl4. 0 FS. 0 H4. 0 
ClS. 0 F6. 0 HS. 0 
H6. 0 
Cl6. 0 F7. 0 
Cl7. 0 F 8. 0 I. OCCUPATIONS 
Cl8. 0 F9. 0 11. 5 
12 0 0 
Cl9. 0 FlO. 0 I3. 0 
C20. 0 Fll. 0 
C21. 0 Fl2. 0 
C22. 0 Fl3. 16 
C23. 0 Fl4. 0 
C24. 0 FlS. 0 
C25. 0 Fl6. 0 







TOTAL FREQUENCY OF EACH IMAGE FOR EACH BOOK 
Title: A Sky Full of ~~ggQns 
Author: Wright, Mildred Whatley 
Level: Primary Grades (K-3) 
A. ENVIRONMENT c. CROSS-CULT. D. RECREATION/ G. PHYSICAL 
Al. 9 RELATIONS. ENTERTAIN. APPEARANCE 
A2. 0 Cl. 12 Dl. 14 Gl. 10 
A3. 0 C2. 0 D2. 0 G2. 0 
C3. 0 D3. 1 
A4. 3 G3. 3 
AS. 0 C4. 0 E. FORHAL G4. 0 
A6. 0 cs. 0 CULTURAL 
C6. 0 ACTIVITIES GS. 15 
B. EATING/ El. 10 G6. 0 
UTENSILS C7. 1 E2. 0 
Bl. 2 CB. 0 E3. 0 G7. 0 
B2. 0 C9. 0 G8. 29 
B3. 0 F. BEHAVIOR 
ClO. 0 Fl. 10 FAMILY 
B4. 0 Cll. 0 F2. 0 Hl. 4 
BS. 0 Cl2. 0 F3. 4 H2. 0 
B6. 0 H3. 5 
Cl3. 0 F4. 4 
Cl4. 0 FS. 5 H4. 0 
ClS. 0 F6. 0 HS. 0 
H6. 0 
Cl6. 0 F7. 0 
Cl7. 0 F 8. 0 I. OCCUPATIONS 
Cl8. 0 F-9. 0 Il. 0 
I2. 0 
Cl9. 2 FlO. 0 I3. 0 
C20. 0 Fll. 0 
C21. 0 Fl2. 0 
C22. 0 Fl3. 0 
C23. 0 Fl4. 0 
C24. 0 FlS. 0 
C25. 0 Fl6. 0 







TOTAL FREQUENCY OF EACH IMAGE FOR EACH BOOK 
Title: Tbe Nhite Horse 
Author: Hurd, Edith Thacher 
Level: Primary Grades (K-3) 
A. ENVIRONMENT c. CROSS-CULT. D. RECREATION/ G. PHYSICAL 
Al. 0 RELATIONS. ENTERTAIN. APPEARANCE 
A2. 0 Cl. 0 Dl. 0 Gl. 0 
A3. 2 C2. 25 D2. 0 G2. 0 
C3. 0 D3. 0 
A4. 2 G3. 0 
AS. 0 C4. 0 E. FORMAL G4. 0 
A6. 0 cs. 0 CULTURAL 
C6. 0 ACTIVITIES GS. 0 
B. EATING/ El. 0 G6. 0 
UTENSILS C7. 0 E2. 0 
Bl. 4 C8. 6 E3. 0 G7. 0 
B2. 0 C9. 0 G8. 0 
B3. 0 F. BEHAVIOR 
ClO. 0 Fl. 33 H. FAMILY 
B4. 0 Cll. 0 F2. 0 Hl. 0 
BS. 0 Cl2. 0 F3. 0 H2. 0 
B6. 0 H3. 0 
Cl3. 0 F4. 34 
Cl4. 25 FS. 0 H4. 0 
Cl5. 0 F6. 0 HS. 0 
H6. 0 
Cl6. 0 F7. 0 
Cl7. 0 F 8. 0 I. OCCUPATIONS 
Cl8. 0 F9. 0 Il. 0 
I2. 0 
Cl9. 0 FlO. 0 I3. 0 
C20. 0 Fll. 0 
C21. 0 Fl2. 0 
C22. 0 Fl3. 0 
C23. 0 Fl4. 0 
C24. 0 Fl5. 0 
C25. 0 Fl6. 35 







TOTAL FREQUENCY OF EACH IMAGE FOR EACH BOOK 
Title: Tbe Cable Car 9nd the l2ragon 
Author: Caen, Herb 
Level: Primary Grades (K-3) 
A. ENVIRONMENT c. CROSS-CULT. D. RECREATION/ G. PHYSICAL 
Al. 0 RELATIONS. ENTERTAIN. APPEARANCE 
A2. 0 Cl. 0 Dl. 0 Gl. 0 
A3. 20 C2. 18 D2. 0 G2. 0 
C3. 0 D3. 0 
A4. 0 G3. 32 
AS. 0 C4. 0 E. FORMAL G4. 0 
A6. 0 cs. 0 CULTURAL 
C6. 0 ACTIVITIES GS. 0 
B. EATING/ El. 30 G6. 0 
UTENSILS C7. 0 E2. 0 
Bl. 0 ca. 0 E3. 0 G7. 0 
B2. 0 C9. 0 G8. 23 
B3. 0 F. BEHAVIOR 
ClO. 0 Fl. 0 H. FAMILY 
B4. 0 Cll. 0 F2. 0 Hl. 0 
BS. 0 Cl2. 0 F3. 0 H2. 0 
B6. 0 H3. 0 
Cl3. 0 F4. 0 
Cl4. 0 FS. 0 H4. 0 
ClS. 0 F6. 0 HS. 0 
H6. 0 
Cl6. 0 F7. 0 
Cl7. 0 F 8. 0 I. OCCUPATIONS 
Cl8. 0 F9. 0 Il. 0 
I2. 0 
Cl9. 0 FlO. 0 I3. 0 
C20. 0 Fll. 0 
C21. 0 Fl2. 0 
C22. 0 Fl3. 0 
C23. 0 Fl4. 0 
C24. 0 FlS. 0 
C25. 12 Fl6. 0 







TOTAL FREQUENCY OF EACH IMAGE FOR EACH BOOK 
Title: Mr. Charlie'§ ChoQstiQks 
Author: Evans, Doris P. 
Level: Primary Grades (K-3) 
A. ENVIRONMENT c. CROSS-CULT. D. RECREATION/ G. PHYSICAL 
Al. 0 RELATIONS. ENTERTAIN. APPEARANCE 
A2. 0 Cl. 0 Dl. 15 Gl. 0 
A3. 0 C2. 0 D2. 0 G2. 0 
C3. 0 D3. 0 
A4. 5 G3. 0 
AS. 0 C4. 0 E. FORt<IAL G4. 0 
A6. 0 cs. 0 CULTURAL 
C6. 0 ACTIVITIES GS. 0 
B. EATING/ El. 0 G6. 0 
UTENSILS C7. 0 E2. 0 
Bl. 24 ca. 0 E3. 0 G7. 0 
B2. 0 C9. 0 G8. 0 
B3. 0 F. BEHAVIOR 
ClO. 0 Fl. 0 H. FAMILY 
B4. 46 Cll. 0 F2. 0 Hl. 10 
BS. 0 Cl2. 0 F3. 0 H2. 0 
B6. 0 H3. 0 
Cl3. 0 F4. 20 
Cl4. 20 FS. 2 H4. 0 
ClS. 0 F6. 0 HS. 0 
H6. 0 
Cl6. 0 F7. 0 
Cl7. 0 F 8. 0 I. OCCUPATIONS 
Cl8. 0 F9. 0 Il. 8 
I2. 0 
Cl9. 0 FlO. 0 I3. 0 
C20. 0 Fll. 0 
C21. 0 Fl2. 0 
C22. 0 Fl3. 0 
C23. 25 Fl4. 0 
C24. 0 FlS. 0 
C25. 0 Fl6. 4 







TOTAL FREQUENCY OF EACH IMAGE FOR EACH BOOK 
· Title: The Green Ginger Jar 
Author: Judson, Clara Ingram 
Level: Upper Elementary Grades (4-6) 
A. ENVIRONMENT c. CROSS-CULT. D. RECREATION/ G. PHYSICAL 
Al. 18 RELATIONS. ENTERTAIN. APPEARANCE 
A2. 0 Cl. 21 Dl. 3 Gl. 0 
A3. 0 C2. 25 D2. 27 G2. 0 
C3. 0 D3. 6 
A4. 6 G3. 48 
AS. 0 C4. 18 E. FORMAL G4. 0 
A6. 0 cs. 0 CULTURAL 
C6. 0 ACTIVITIES GS. 21 
B. EATING/ E1. 27 G6. 0 
UTENSILS C7. 0 E2. 0 
B1. 75 c 8. 0 E3. 0 G7. 0 
B2. 0 C9. 0 G8. 26 
B3. 0 F. BEHAVIOR 
ClO. 18 Fl. 0 H. FAMILY 
B4. 21 Cll. 0 F2. 0 Hl. 51 
BS. 0 Cl2. 0 F3. 0 H2. 0 
B6. 0 H3. 18 
Cl3. 3 F4. 69 
Cl4. 3 FS. 18 H4. 24 
ClS. 0 F6. 0 HS. 0 
H6. 12 
Cl6. 3 F7. 0 
Cl7. 9 F 8. 0 I. OCCUPATIONS 
Cl8. 0 F9. 3 Il. 33 
I2. 3 
Cl9. 18 FlO. 21 I3. 0 
C20. 0 Fl1. 18 
C21. 17 Fl2. 12 
C22. 9 Fl3. 21 
C23. 0 Fl4. 27 
C24. 0 FlS. 0 
C25. 6 Fl6. ·o 







TOTAL FREQUENCY OF EACH IMAGE FOR EACH BOOK 
Title: Johnny Hong of Chinatown 
Author: Bulla, Clyde Robert 
Level: Upper Elementary Grades (4-6) 
A. ENVIRONMENT c. CROSS-CULT. D. RECREATION/ G. PHYSICAL 
Al. 6 RELATIONS. ENTERTAIN. APP EARAN,CE 
A2. 1 Cl. 0 Dl. 45 Gl. 0 
A3. 0 C2. 0 D2. 4 G2. 0 
C3. 0 D3. 1 
A4. 22 G3. 14 
AS. 0 C4. 0 E. FORMAL G4. 0 
A6. 0 cs. 0 CULTURAL 
C6. 0 ACTIVITIES GS. 1 
B. EATING/ El. 2 G6. 0 
UTENSILS C7. 0 E2. 0 
Bl. 28 C8. 0 E3. 0 G7. 0 
B2. 2 C9. 0 G8. 7 
B3. 0 F. BEHAVIOR 
ClO. 0 Fl. 3 H. FAMILY 
B4. 10 Cll. 0 F2. 0 Hl. 6 
B5. 0 Cl2. 0 F3. 0 H2. 5 
B6. 0 H3. 5 
Cl3. 0 F4. 2 
Cl4. 1 FS. 8 H4. 0 
ClS. 15 F6. 0 HS. 0 
H6. 0 
Cl6. 0 F7. 0 
Cl7. 0 F 8. 0 I. OCCUPATIONS 
Cl8. 0 F9. 0 Il. 26 
I2. 1 
Cl9. 0 FlO. 10 I3. 0 
C20. 0 Fll 14 
C21. 0 Fl2. 2 
C22. 0 Fl3. 14 
C23. 0 Fl4. 22 
C24. 0 Fl5. 0 
C25. 0 Fl6. 0 







TOTAL FREQUENCY OF EACH IMAGE FOR EACH BOOK 
Title: San Francisco ~o~ 
Author: Lenski, Lois 
Level: Upper Elementary Grades (4-6) 
A. ENVIRONMENT c. CROSS-CULT. D. RECREATION/ G. PHYSICAL 
Al. 9 RELATIONS. ENTERTAIN. APPEARANCE 
A2. 0 Cl. 6 Dl. 90 Gl. 0 
A3. 0 C2. 60 D2. 5 G2. 0 
C3. 0 D3. 1 
A4. 60 G3. 13 0 
AS. 4 C4. 18 E. FORMAL G4. 0 
A6. 6 cs. 1 CULTURAL 
C6. 0 ACTIVITIES GS. 30 
B. EATING/ El. 99 G6. 0 
UTENSILS C7. 0 E2. 0 
Bl. 45 ca. 0 E3. 0 G7. 0 
B2. 2 C9. 0 G8. 39 
B3. 0 F. BEHAVIOR 
ClO. 2 Fl. 0 H. FAMILY 
B4 ·. 9 Cl1. 3 F2. 0 Hl. 52 
BS. 0 Cl2. 0 F3. 0 H2. 12 
B6. 0 H3. 10 
Cl3. 14 F4. 105 
Cl4. 100 FS. 40 H4. 0 
ClS. 0 F6. 3 HS. 0 
H6. 0 
Cl6. 10 F7. 33 
Cl7. 27 F 8. 0 I. OCCUPATIONS 
C18. 0 F9. 0 Il. 84 
I2. 3 
C19. 0 FlO. 48 I3. 0 
C20. 21 F11. 9 
C21. 0 F12. 0 
C22. 1 Fl3. 87 
C23. 90 F14. 24 
C24. 0 F15. 0 
C25. 0 Fl6. 42 







TOTAL FREQUENCY OF EACH IMAGE FOR EACH BOOK 
Title: Willy Wong; American 
Author: Oakes, Vanya 
Level: Upper Elementary Grades (4-6) 
A. ENVIRONMENT c. CROSS-CULT. D. RECREATION/ G. PHYSICAL 
Al. 18 RELATIONS. ENTERTAIN. APPEARANCE 
A2. 0 Cl. 78 Dl. 42 Gl. 0 
A3. 0 C2. 14 D2. 6 G2. 0 
C3. 3 D3. 0 
A4. 39 G3. 33 
AS. 0 C4. 20 E. FORMAL G4. 0 
A6. 0 cs. 0 CULTURAL 
C6. 0 ACTIVITIES GS. 6 
B. EATING/ El. 0 G6. 0 
UTENSILS C7. 0 E2. 0 
Bl. 75 ca. 0 E3. 0 G7. 3 
B2. 0 C9. 0 G8. 15 
B3. 0 F. BEHAVIOR 
ClO. 0 Fl. 0 H. FAMILY 
B4. 0 Cll. 6 F2. 0 Hl. 66 
BS. 0 Cl2. 0 F3. 0 H2. 0 
B6. 0 H3. 44 
Cl3. 0 F4. 94 
Cl4. 0 FS. 31 H4. 0 
ClS. 6 F6. 0 HS. 0 
H6. 0 
Cl6. 0 F7. 0 
Cl7. 8 F 8. 0 I. OCCUPATIONS 
Cl8. 0 F9. 12 Il. 34 
I2. 0 
Cl9. 72 FlO. 48 I3. 0 
C20. 0 Fll. 27 
C21. 0 Fl2. 6 
C22. 0 Fl3. 46 
C23. 51 Fl4. 0 
C24. 0 FlS. 0 
C25. 15 Fl6. 20 








TOTAL FREQUENCY OF EACH IMAGE FOR EACH BOOK 
Title: Tbe Moon Guitg.;r;: 
Author: Niemeyer, Marie 
Level: Upper Elementary Grades (4-6) 
A. ENVIRONMENT c. CROSS-CULT. D. RECREATION/ G. PHYSICAL 
Al. 0 RELATIONS. ENTERTAIN. APPEARANCE 
A2. 0 C1. 5 Dl. 20 G1. 0 
A3. 1 C2. 100 D2. 3 G2. 0 
C3. 0 D3. 0 
A4. 100 G3. 18 
AS. 0 C4. 5 E. FORMAL G4. 0 
A6. 0 cs. 0 CULTURAL 
C6. 0 ACTIVITIES GS. 0 
B. EATING/ El. 30 G6. 0 
UTENSILS C7. 0 E2. 0 
Bl. 40 C8. 100 E3. 0 G7. 0 
B2. 0 C9. 0 G8. 6 
B3. 4 F. BEHAVIOR 
ClO. 0 Fl. 0 H. FAMILY 
B4. 0 Cll. 92 F2. 0 Hl. 70 
BS. 0 C12. 0 F3. 0 H2. 0 
B6. 0 H3. 2 
C13. 0 F4. 63 
C14. 48 FS. 2 H4. 50 
C15. 0 F6. 0 HS. 0 
H6. 0 
Cl6. 0 F7. 0 
C17. 90 F 8. 0 I. OCCUPATIONS 
Cl8. 0 F9. 1 Il. 20 
I2. 0 
Cl9. 0 FlO. 15 I3. 0 
C20. 52 F11. 0 
C21. 0 F12. 8 
C22. 0 F13. 63 
C23. 46 F14. 28 
C24. 0 F15. 0 
C25. 36 F16. 0 
C26. 0 F17. 0 
C27. 1 





TOTAL FREQUENCY OF EACH IMAGE FOR EACH BOOK 
Title: Ningman 
Author: Pinkwater, Manus 
Level: Upper Elementary Grades (4-6) 
A. ENVIRONMENT c. CROSS-CULT. D. RECREATION/ G. PHYSICAL 
Al. 1 RELATIONS. ENTERTAIN. APPEARANCE 
A2. 0 Cl~ 24 Dl. 0 Gl. 0 
A3. 0 C2. 0 D2. 3 G2. 0 
C3. 0 D3. 0 
A4. 0 G3. 0 
AS. 0 C4. 0 E. FORMAL G4. 0 
A6. 1 cs. 0 CULTURAL 
C6. 0 ACTIVITIES GS. 0 
B. EATING/ El. 1 G6. 0 
UTENSILS C7. 0 E2. 0 
Bl. 12 C8. 0 E3. 0 G7. 0 
B2. 1 C9. 0 G8. 0 
B3. 1 F. BEHAVIOR 
ClO. 0 Fl. 10 H. FAMILY 
B4. 0 Cl1. 0 F2. 0 H1. 0 
BS. 0 C12. 0 F3. 0 H2. 0 
B6. 0 H3. 18 
C13. 12 F4. 35 
Cl4. 0 FS. 0 H4. 0 
ClS. 0 F6. 0 HS. 0 
H6. 0 
C16. 0 F7. 0 
C17. 0 F 8. 0 I. OCCUPATIONS 
C18. 6 F9. 0 Il. 5 
I2. 0 
Cl9. 12 FlO. 2 I3. 0 
C20. 0 F11. 0 
C21. 0 Fl2. 0 
C22. 0 F13. 1 
C23. 0 F14. 0 
C24. 0 FlS. 0 
C25. 8 F16. 18 







IHAGES OF CHINESE AMERICANS 
IN THE SELECTED POPULATION OF BOOKS 
IHAGES OF CHINESE AMERICANS 
A. Environment 
Al. Chinese American home shows 
derance of Chinese artifacts 
furniture. 
A2. Chinese American home shows 
derance of Western artifacts 
furniture. 
A3. Chinese American home shows 
















A4. Chinese Americans live in Chinatowns 27 9 
AS. Chinese Americans live in non-urban 
settings. 
A6. Chinese Americans live in urban 
settings ··outside Chinatowns. 
B. Food and Utensils 
B1. Chinese Americans eat Chinese food, 
but not Western food. 
B2. Chinese Americans eat Western food, 
but not Chinese food. 
B3. Chinese Americans eat both Chinese 




























B4. Chinese Americans use Chinese eating/ 
cooking utensils but not Western 
utensils. 111 
BS. Chinese Americans use Western eating/ 
cooking utensils but not Chinese 
utensils. 0 
B6. Chinese Americans use both Chinese 
and Western eating/cooking 
utensils. 0 
c. Cross-Cultural Relationships 
Cl. Chinese American characters portrayed 
as admirers of Chinese culture over 
111 
western culture. 147 
C2. Chinese American characters portrayed 
as admirers of Western culture over 
Chinese culture. 199 
C3. Chinese American characters portrayed 
as appreciative of both Chinese and 
Western cultures. 3 
C4. Chinese American characters perceive 
Chinese values as positive, non-
restrictive, and more desirable than 
Western values. 
CS. Chinese American characters perceive 
Western values as positive, non-
restrictive, and more desirable than 
Chinese values. 
C6. Chinese American characters perceive 
traditional Chinese values as valuable 
and are able to integrate them into 
living in America. 
C7. Chinese American characters state that 






instead of Caucasian. 0 
CB. Chinese American characters state that 
he/she wants to be Caucasian instead 
of Chinese. 106 
C9. Chinese American characters do not 





















ClO. Chinese American characters receive 
advice from Chinese more favorably 
than from Caucasians. 20 
Cll. Chinese American characters receive 
advice from Caucasians more 
favorably than from other Chinese. 101 
Cl2. Chinese American characters are 
receptive to advice from both Chinese 
and non-Chinese persons. 0 
Cl3. Chinese American characters show 
pleasure in having Chinese friends 
but do not express such enthusiasm 
for having Caucasian friends. 
121 
29 
Cl4. Chinese American characters show 
pleasure in having Caucasian friends 
but do not express such enthusiasm 
for having Chinese friends. 197 
ClS. Chinese American characters show 
pleasure in having both Chinese 
and non-Chinese friends. 
Cl6. Chinese American characters are 
tolerant or patient in dealing with 
Chinese when they are mistreated by 
21 
247 
the latter. 4 
Cl7. Chinese American characters are 
tolerant or patient in dealing 
with Caucasians when they are 
mistreated by the latter. 136 
Cl8. Chinese American characters, in given 
situations, are appropriately tolerant/ 
intolerant or patient/impatient with 
Chinese and non-Chinese when mistreated 















Cl9. Chinese American characters are 
portrayed as preferring to seek help 
from other Chinese when confronted 
with conflict situations. 102 
C20. Chinese American characters are 
portrayed as preferring to seek 
help from Caucasians in dealing with 
conflict situations. 73 
C21. Chinese American characters are 
portrayed as seeking help from people 
without using race as a factor. 17 
192 
C22. Chinese American characters portrayed 
as needing the approval of Chinese 
before he/she can feel self-worth. 10 
C23. Chinese American characters portrayed 
as needing the approval of Caucasians 
before he/she can feel self-worth. 212 
C24. Chinese American characters portrayed 
as able to achieve self-worth through 
weighing opinions offered from different 
people but that their self-worth is not 
achieved only through the approval of 
others. 0 
C25. Chinese American characters are 
incapable of confronting racial 
discrimination directly. 
C26. Chinese American characters are 
capable of confronting racial 
discrimination directly. 
C27. Chinese American characters 
confront racial discrimination 
directly or indirectly after 
careful consideration of pros and 























Chinese American characters 
play exclusively with Chinese 
toys or games. 
Chinese American characters 
play exclusively with Western 
toys or games. 
Chinese American characters 
play with both Chinese and 
Western toys or games. 




Emphasis on Chinese Americans 
formally celebrating Chinese 
festivals/holidays. 
Emphasis on Chinese Americans 
formally celebrating Western 
festivals/holidays. 
Emphasis on Chinese Americans 
celebrating both Chinese and 
western festivals/holidays. 





Chinese Americans are shy and 
withdrawn and unable to 
make friends. 
Chinese Americans are outgoing 
and make friends easily. 
Chinese Americans are confident 
and discriminating in their choice 
of friends. 
Chinese Americans are unable to 













or positive feelings. 462 
FS. 
F6. 
Chinese Americans are verbally 
expressive of both negative and 
positive feelings. 113 
Chinese Americans show 
discriminating judgement in expressing 
himself/herself when experiencing 




















F7. Chinese Americans are overly polite 
and unable to seek help when 
necessary. 33 
F 8. Chinese Americans are not polite 
when he/she seeks help. 0 
F9. Chinese Americans are able to seek 
help when needed; do not feel 
they are imposing on others by seeking 
help when needed. 16 
FlO. Chinese Americans are unable to 
question authority figures when 
appropriate. 
Fll. Chinese Americans are able to 
question authority figures when 
appropriate. 
Fl2. Chinese Americans show good 
judgement in deciding to 
question or not question authority 
figures even if it is appropriate. 
Fl3. Chinese Americans are physically and 






with conflict situations. 286 
Fl4. Chinese Americans are verbally or 
physically aggressive in dealing 
with conflict situations. 104 
Fl5. Chinese Americans are discriminating 
in determining whether to be 
verbally or physically aggressive 
when dealing with conflict situations. 0 
Fl6. Chinese Americans deal with personal 
problems through escape or 
daydreaming. 
Fl7. Chinese Americans deal with personal 
problems by actively taking control 





















Fl8. Chinese Americans do not have faith 
in their academic abilities. 
Fl9. Chinese Americans demonstrate that 
they have faith in their academic 
abilities. 
F20. Chinese Americans do not have faith 
in their athletic abilities. 
F21. Chinese Americans demonstrate that 
they have faith in their athletic 
abilities. 
G. Physical Appearance of Chinese Americans 
















A variety of skin colors are presented 
of Chinese Americans. 0 
43 
Chinese Americans have slanted eyes. 327 
A variety of eye shapes are presented 
for Chinese Americans. 0 
Chinese Americans have hair styles 
which are rice bowl cuts or pigtails. 
Chinese Americans are shown with a 
variety of hair styles. 
When Chinese Americans are dressed 
in traditional clothing, it is 
appropriate to a given lifestyle, 
occasion, or time period. 
When Chinese Americans are dressed 
in traditional clothing, it is 
inappropriate to a given lifestyle, 




























H. Portrayal of Chinese Family and Community Members 
Hl. Chinese elders are portrayed as 
authoritative and inflexible 
in discussing and listening to the 
needs and wishes of the younger 
generation. 274 
H2. Chinese elders are portrayed as 
open and flexible in discussing and 
listening to the needs and wishes of 
the younger generation. 17 
H3. Chinese elders are portrayed as 
showing good judgement in dealing 
with the younger generation. This 
includes being "authoritative" and/or 
"open" depending on the circumstances. 121 
412 
H4. Chinese elders are portrayed as opposed to 
the younger generation's acculturation 
process in America. 74 
H5. Chinese elders are portrayed as 
understanding of the younger generation's 
acculturation process in America. 0 
H6. Chinese elders are portrayed as being 
insightful in dealing with the younger 
generation's acculturation process in 
America. 1 
I. Occupations of Chinese Americans 
Il. Chinese Americans are employed in 
traditionally stereotyped Chinese 
occupations such as laundryperson, 
Chinese curio shop employer/employee, 
Chinese restaurant employer/employee, 
Chinese herbalist, fortun~ cookie maker, 
75 
and poultry shop employer/employee. 235 
I2. Chinese Americans are employed in 
occupations which are not 
traditionally assigned to them such 
as doctors, lawyers, entertainers, 
educators, corporate executives. 9 
I3. Chinese Americans are employed in 
a variety of occupations which include 
a range of socio-economic status; such 

















COMPARISONS OF CHINESE AMERICAN IMAGES 
IN PRIMARY AND UPPER GRADE FICTION 
































































































Cl9. 0% 53% 
C20. 0% 3 8% 
C21. 0% 9% 
C22. 0% 5% 
C23. 100% 95% 
C24. 0% 0% 
C25. 100% 90% 
C26. 0% 8% 
C27. 0% 2% 
D. Recreation/Entertainment 
Dl. 99% 7 8% 
D2. 0% 18% 
D3. 1% 4% 
E. Formal Cultural Activities 
El. 100% 100% 
E2. 0% 0% 
E3. 0% 0% 
F. Behavior of Chinese Americans 
Fl. 93% 100% 
F2. 0% 0% 
F3. 7% 0% 
F4. 87% 7 8% 
F5. 13% 21% 
F6. 0% 1% 
F7. 100% 67% 
F8. 0% 0% 
F9. 0% 33% 
FlO. 100% 60% 
Fll. 0% 2 8% 
Fl2. 0% 12% 
Fl3. 94% 70% 
Fl4. 6% 30% 
Fl5. 0% 0% 
Fl6. 100% 90% 
Fl7. 0% 10% 
Fl8. 0% 55% 
Fl9. 0% 45% 
F20. 0% 100% 
F21. 0% 0% 
142 
G. Physical Appearance 
Gl. 100% 0% 
G2. 0% 0% 
G3. 100% 100% 
G4. 0% 0% 
GS. 100% 100% 
G6. 0% 0% 
G7. 10% 3% 
G 8. 90% 97% 
H. Family and Community Members 
Hl. 7 8% 6 8% 
H2. 0% 0% 
H3. 22% 32% 
H4. 0% 86% 
HS. 0% 0% 
H6. 100% 14% 
I. Occupations of Chinese Americans 
Il. 94% 97% 
I2. 6% 3% 
I3. 0% 0% 
